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Abstrak 
Penelitian ini bertujuan mengeksplorasi implementasi model Contextual Teaching and 
Learning (CTL) dalam pembelajaran Pendidikan Agama Islam (PAI) serta menjelaskan 
bagaimana model tersebut mendukung pembentukan perilaku disiplin siswa. Penelitian 
menggunakan desain studi kasus kualitatif di kelas X SMA Negeri 1 Kuala. Informan 
terdiri atas 3 guru PAI dan 122 siswa kelas X yang dipilih secara purposif berdasarkan 
keterlibatan mereka dalam pembelajaran PAI dan relevansinya dengan fokus kedisiplinan. 
Data dikumpulkan melalui observasi kelas selama 8 kali wawancara semi-terstruktur, dan 
dokumentasi berupa catatan kehadiran, tugas, tata tertib kelas, serta dokumen 
pembelajaran. Data dianalisis melalui proses kondensasi data, penyajian data, dan 
penarikan/verifikasi kesimpulan. Temuan menunjukkan bahwa CTL diterapkan melalui 
pengaitan materi PAI dengan pengalaman keseharian siswa, diskusi kasus, kerja 
kelompok, pemodelan perilaku, refleksi nilai, dan penilaian autentik. Model ini 
mendukung pembentukan kedisiplinan melalui lima mekanisme pedagogis, yaitu 
relevansi pengalaman nyata, keterlibatan aktif siswa, kesadaran nilai, praktik tanggung 
jawab, dan pembiasaan perilaku. Studi ini tidak dimaksudkan untuk membuktikan 
pengaruh kausal CTL, melainkan menjelaskan proses pedagogis yang memungkinkan nilai 
disiplin diinternalisasi dalam pembelajaran PAI. 

Kata Kunci: Contextual Teaching and Learning; Kedisiplinan Siswa; Pendidikan Agama 
Islam; Pendidikan Karakter; Studi Kualitatif 
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Abstract 
This study explores the implementation of Contextual Teaching and Learning (CTL) in 
Islamic Religious Education and explains how this model supports the formation of 
students’ disciplinary behavior. A qualitative case-study design was employed in grade 
X of SMA Negeri 1 Kuala. The participants consisted of 3 Islamic Religious Education 
teacher(s) and 122 grade-X students selected through purposive sampling based on their 
involvement in Islamic Religious Education learning and their relevance to the focus on 
discipline. Data were collected through classroom observations during 8, semi-structured 
interviews, and documentation, including attendance records, assignments, classroom 
rules, and learning documents. The data were analyzed through data condensation, data 
display, and conclusion drawing/verification. The findings indicate that CTL was 
implemented by connecting Islamic Religious Education materials with students’ daily 
experiences, case discussions, group work, behavioral modeling, value reflection, and 
authentic assessment. The model supports discipline formation through five pedagogical 
mechanisms: real-life relevance, active student engagement, value awareness, 
responsible practice, and behavioral habituation. Rather than claiming a causal effect, this 
study contributes to explaining the pedagogical process through which discipline values 
are internalized in Islamic Religious Education learning. 

Keywords: Contextual Teaching and Learning; Student Discipline; Islamic Religious 
Education; Character Education; Qualitative Study 

 
 
 
INTRODUCTION 

Islamic Religious Education (PAI) plays a strategic role in shaping students’ moral 
awareness, religious responsibility, and social behavior. In the school context, PAI is 
intended not merely to transmit religious knowledge but also to cultivate habits and 
character that are reflected in everyday life. One of the key character values in PAI is 
discipline, as it reflects students’ capacity to manage time, comply with agreed rules, 
complete responsibilities, and act consistently in accordance with moral values. Student 
discipline is a multidimensional educational issue (Addawiyah & Kasriman, 2023; 
Tampubolon & Sibuea, 2022). It is evident not only in punctual classroom attendance or 
adherence to regulations, but also in responsibility for completing assignments, 
consistency in learning, respectful participation, and awareness of religious obligations. 
From the perspective of character education, moral behavior is formed through the 
integration of moral knowing, moral feeling, and moral action (Lickona, 1991; Davidson 
et al., 2014). Therefore, the formation of discipline requires pedagogical strategies that 
enable students to understand values, perceive their relevance, and practice them 
repeatedly within meaningful contexts. 
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Preliminary observations in Grade X at SMA Negeri 1 Kuala indicate that students’ 
disciplinary behavior in PAI learning still requires pedagogical attention. Observable 
issues included students arriving late, inconsistently complying with classroom rules, 
delaying the completion of assignments, and uneven participation during learning 
activities. These patterns suggest that discipline has not yet been fully internalized as a 
learning habit. Since this study employs a qualitative design, the issue is not framed as a 
measurable change before and after an intervention, but rather as a process of 
understanding how classroom pedagogy can support the formation of students’ 
discipline. Contextual Teaching and Learning (CTL) is relevant to this issue because it 
emphasizes the connection between learning materials and students’ lived experiences 
(Somayana, 2020; Wardati & Hanafiah, 2022). Johnson (2002) argues that learning 
becomes meaningful when students are able to relate academic content to their prior 
knowledge and life experiences. Crawford (2001) likewise highlights contextual 
strategies such as relating, experiencing, applying, cooperating, and transferring as 
means of making learning more active and applicable. In PAI learning, CTL helps 
students view religious values not as abstract concepts but as practical guidelines for 
everyday behavior, including the development of discipline (Muhlisin et al., 2026; 
Wildaniah et al., 2026). 

Previous studies have generally shown that CTL can support learning motivation, 
classroom participation, learning outcomes, and student engagement. In the Indonesian 
context, a number of studies have examined CTL in relation to learning motivation, 
understanding of PAI materials, and character strengthening (Budiartini et al., 2026; 
Laeni Sholihah et al., 2026; Moh Zulfan Sauqi et al., 2026). However, much of this research 
continues to emphasize cognitive outcomes, motivation, or intervention-based 
improvement. Qualitative studies that explain the pedagogical processes through which 
CTL supports the internalization of discipline in PAI learning at the senior high school 
level remain relatively limited. This gap is significant because the formation of discipline 
cannot be adequately understood solely through outcome indicators (Fitri Ana et al., 
2025; Perales & Bedoya Ulla, 2025; Susilawati et al., 2025). A qualitative perspective is 
needed to examine how teachers connect PAI materials with students’ lives, how 
students respond to contextual learning activities, and how repeated classroom practices 
support the development of disciplined behavior (Hidayah et al., 2025; Kosim et al., 2025; 
Putri et al., 2025). By focusing on process rather than causal claims, this study seeks to 
contribute to scholarship on Islamic education pedagogy and character education. 
Against this background, this study aims to explore the implementation of CTL in PAI 
learning and to analyze how this model supports the formation of discipline among 
Grade X students at SMA Negeri 1 Kuala. The research questions are as follows: (1) How 
is CTL implemented in PAI learning in Grade X at SMA Negeri 1 Kuala? (2) How do 
students respond to CTL-based PAI learning? and (3) Through what pedagogical 
mechanisms does CTL support the formation of students’ disciplined behavior? 
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LITERATURE REVIEW 
Concepts and Core Components of Contextual Teaching and Learning 

Contextual Teaching and Learning (CTL) is a pedagogical approach that places 
meaning, context, and experience at the center of the learning process. CTL is grounded 
in the assumption that students learn more deeply when they are able to connect new 
concepts with prior experience, social interaction, and real-life problems (Abd Madjid, 
2025; Yonanda et al., 2025). Accordingly, students are not positioned as passive recipients 
of information, but as active subjects who construct meaning through inquiry, 
collaboration, reflection, and application. In classroom practice, CTL is commonly 
associated with several interrelated components: constructivism, inquiry, questioning, 
learning community, modeling, reflection, and authentic assessment. Constructivism 
emphasizes that students actively build their own understanding (Ayuningsih & 
Muslimah, 2025; Nafsiah et al., 2025). Inquiry directs students to investigate problems 
and discover meaning. Questioning stimulates critical thinking. Learning community 
promotes collaborative learning. Modeling provides concrete examples of expected 
behaviors or skills (Arif et al., 2019; Indah Karunia & Mahpudin, 2023; Patimah et al., 
2025). Reflection creates space for students to evaluate meaning and values, while 
authentic assessment measures students’ ability to apply learning in real-life contexts. 

In PAI learning, these components are particularly important because Islamic 
values require concrete application (Muhsin et al., 2024). For example, the concept of 
discipline in worship, learning, and social responsibility can be discussed through 
students’ everyday experiences, modeled by teachers, practiced in group work, reflected 
upon at the end of lessons, and assessed through authentic tasks related to students’ 
routines (Destari et al., 2023; Moh Zulfan Sauqi et al., 2026). 

Student Discipline as Character Formation 
Discipline in education should not be narrowly understood as external control or 

punishment. Rather, discipline is more appropriately viewed as the formation of 
behavior guided by self-awareness, responsibility, and consistency (Fathul Amin, 2019; 
Sirait, 2022). In the classroom, discipline is reflected in punctuality, adherence to agreed 
rules, readiness to learn, responsibility in completing assignments, active and respectful 
participation, and consistency in practicing moral and religious values (Addawiyah & 
Kasriman, 2023; Fachrudin, 2020). Character education theory explains that moral 
behavior emerges from the relationship between knowledge, affective commitment, and 
repeated action (Lickona, 1991). Students may know that punctuality is important, yet 
disciplined behavior is formed only when they understand its meaning, feel responsible 
for it, and practice it consistently (Mutia Nur Putri et al., 2023; Nurhakim & Dewi, 2021). 
Therefore, a learning model that provides meaningful experience is needed to move 
students from merely knowing about discipline toward developing disciplined habits. 

Islamic Religious Education and Moral Internalization 
Islamic education views learning as an integrated process encompassing 

knowledge, faith, worship, morality, and social responsibility. Halstead (2004) 
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emphasizes that the concept of Islamic education cannot be separated from moral 
formation and the cultivation of human behavior oriented toward God and social good. 
In this sense, PAI serves as a strategic space for value internalization because it connects 
religious knowledge with everyday behavior (Hilmin et al., 2023; Izzi, 2020; Sari et al., 
2024).  

 
 

By the ˹passage of˺ time!; Surely humanity is in ˹grave˺ loss; except those who have faith, do 
good, and urge each other to the truth, and urge each other to perseverance. 

Discipline also has a normative foundation in Islamic teachings. Surah Al-‘Asr, for 
instance, emphasizes the importance of time, righteous deeds, truth, and patience. In the 
context of this study, the verse is not presented as an extended theological exposition, but 
as a value foundation for understanding discipline as the responsible use of time and a 
consistent commitment to goodness. CTL enables these values to be linked to students’ 
real-life situations, such as punctual classroom attendance, timely completion of 
assignments, and consistency in worship and learning. 

Previous Studies and Research Gap 
Previous studies have reported that CTL can support learning motivation, 

classroom participation, and students’ understanding of instructional materials (Fadillah 
et al., 2026; Laeni Sholihah et al., 2026; Mahdingin, 2026). Studies on CTL in Islamic 
education have also demonstrated its relevance in connecting religious learning materials 
with students’ lived experiences (Budiartini et al., 2026; Fitri Ana et al., 2025; Moh Zulfan 
Sauqi et al., 2026). However, most existing research continues to emphasize learning 
outcomes, motivation, or classroom intervention outcomes, while the process of 
discipline formation has not been examined in sufficient depth (Fauzi Fahmi et al., 2022). 
This study addresses that limitation by focusing on how CTL supports the formation of 
discipline in PAI learning. Its novelty lies in providing a qualitative account of 
pedagogical mechanisms, namely how contextual relevance, active engagement, value 
reflection, teacher modeling, and authentic practice interact to support students’ 
disciplined behavior. Thus, the contribution of this study is not a statistical claim of 
effectiveness, but a process-based understanding of how discipline can be cultivated 
through a contextual pedagogy of Islamic education. 

RESEARCH METHODS 
This study employed a qualitative case study design because it sought to 

understand the process of implementing Contextual Teaching and Learning (CTL) and 
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the meaning of students’ discipline formation within a natural classroom context, rather 
than to measure causal effects. The study was conducted in Grade X Islamic Religious 
Education (PAI) classes at SMA Negeri 1 Kuala, a site selected on the basis of preliminary 
observations indicating issues related to punctuality, compliance with classroom rules, 
responsibility in completing assignments, and learning participation. Informants were 
selected through purposive sampling, with the criteria of direct involvement in PAI 
learning and experience participating in CTL-based activities. The research informants 
consisted of three PAI teachers and 122 Grade X students from four class groups. Data 
were collected through classroom observations conducted over eight PAI meetings from 
March to April, semi-structured interviews, and documentation, including attendance 
records, assignment records, classroom rules, teaching modules/lesson plans, student 
worksheets, and teachers’ notes. 

Data were analyzed using the interactive model of Miles, Huberman, and Saldaña, 
which comprises data condensation, data display, and conclusion drawing and 
verification. Observation notes, interview data, and documents were read repeatedly to 
identify meaningful units, which were then coded into categories such as punctuality, 
compliance with rules, responsibility for assignments, participation, relevance to real-life 
experience, teacher modeling, peer collaboration, and reflection. Data trustworthiness 
was maintained through credibility, transferability, dependability, and confirmability by 
employing source and technique triangulation, member checking, peer debriefing, thick 
description, audit trails, analytical memos, and reflective notes. The study also addressed 
reflexivity and ethical considerations, including school permission, participant consent, 
parental or guardian consent because the students were minors, anonymity of 
participants’ identities, and secure data storage. 

Table 1. Data Sources and Analytical Focus 
Data Source Data Focus Procedure Analytical Use 
Observation CTL components, 

student participation, 
punctuality, compliance 
with rules, and 
responsibility for 
assignments 

Classroom 
observation during 
eight PAI meetings 

To identify 
observable 
patterns of 
disciplined 
behavior 

Interviews Teachers’ strategies and 
students’ experiences in 
contextual PAI learning 

Semi-structured 
interviews with 
teachers and Grade 
X students 

To explore 
meanings, 
perceptions, and 
reasons underlying 
the observed 
behavior 

Documentation Attendance, 
assignments, classroom 
rules, teaching 

Document review 
based on classroom 
and school records 

To strengthen 
findings from 
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modules/lesson plans, 
and student worksheets 

interviews and 
observations 

RESULTS AND DISCUSSION 
The research findings are organized into four interrelated themes: the initial 

condition of discipline in PAI learning, teachers’ strategies for implementing CTL, 
students’ responses to contextual learning, and the pedagogical mechanisms through 
which CTL supports discipline formation. The presentation of findings does not make 
causal claims; rather, it emphasizes qualitative patterns derived from observation, 
interviews, and documentation. 

The Initial Condition of Discipline in PAI Learning 
Preliminary observations indicated that students’ discipline in Grade X PAI 

learning had not yet been fully established as a learning habit. Some students still arrived 
after the lesson had begun, required repeated reminders to comply with classroom rules, 
and did not demonstrate consistent readiness to participate in discussions. Responsibility 
for assignments was also uneven: some students completed tasks on time, while others 
delayed submission or depended heavily on peers during group work. These findings 
suggest that the issue of discipline was not merely procedural but was also related to 
students’ awareness of the meaning of discipline. In several classroom situations, 
students’ compliance emerged only after reminders from the teacher. This indicates that 
discipline had not yet fully shifted from external regulation to internal responsibility. 
Within a qualitative framework, CTL is relevant because it provides opportunities for 
students to discuss the meaning of rules, time management, and responsibility through 
examples closely connected to their lived experiences. 

Teachers’ Strategies for Implementing CTL in PAI Learning 
Teachers implemented CTL by connecting PAI materials with students’ routines 

at school, at home, and in their social environment. When discussing discipline, teachers 
did not merely present the concept as a definition; rather, they invited students to relate 
it to punctuality in worship, timely classroom attendance, responsibility in completing 
assignments, and respect for agreed rules. This strategy aligns with the CTL principle 
that emphasizes the connection between learning materials and real-life contexts. Inquiry 
and questioning were used to stimulate students’ reflection. Teachers asked students to 
identify examples of disciplined and undisciplined behavior in their learning 
environment. Students then discussed the consequences of such behavior for themselves, 
their peers, and the classroom atmosphere. Through this process, discipline was treated 
as a value to be understood and reflectively negotiated, rather than simply as a rule 
imposed upon students. 

The learning community component was evident in group discussions and 
collaborative tasks. Students worked together to analyze cases related to discipline, such 
as lateness, delayed assignment submission, and inconsistency in worship routines. 
These activities fostered peer interaction, enabling students to remind and support one 



 

 
 

  

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 
International License. 

 

International Journal of Islamic Education, Research and Multiculturalism 
IJIERM: Vol. 8 No.2. May - August 2026 

Page 689 - 705 

696 
 

another. Modeling was also evident when teachers demonstrated punctuality, orderly 
classroom management, and respectful communication. At the end of lessons, reflection 
was used to help students connect their learning experiences with their personal 
behavior. Authentic assessment was implemented through tasks requiring students to 
apply the value of discipline in everyday life. For instance, students were asked to design 
personal schedules, reflect on their learning responsibilities, or report on the completion 
of agreed assignments. These activities positioned discipline as a practical habit rather 
than merely a concept to be memorized. 

Students’ Responses to Contextual PAI Learning 
Students responded more positively when PAI materials were connected to 

situations familiar to them in everyday life. They showed greater willingness to engage 
in discussions, ask questions, and relate the material to their personal experiences. One 
student stated, “PAI learning is easier to understand because the teacher gives examples 
from everyday life. I become more motivated to be disciplined.” This statement suggests 
that contextual examples help students view discipline as a value relevant to their own 
lives. Students’ responses also indicate that contextual learning can strengthen emotional 
and cognitive engagement. Students were not only asked to understand the concept of 
discipline but were also encouraged to reflect on its benefits for learning routines and 
religious practice. This finding is consistent with the view that student engagement 
encompasses behavioral, emotional, and cognitive dimensions. In the context of PAI, 
engagement becomes an entry point for moral internalization because students 
experience the relevance of religious values in concrete behavior. 

Nevertheless, students’ responses were not uniform. Some students became active 
more quickly, while others continued to require repeated reinforcement. This indicates 
that CTL does not automatically form discipline; rather, it requires consistent teacher 
facilitation, classroom routines, peer support, and reflective follow-up. Thus, CTL should 
be understood as a pedagogical pathway that supports the formation of discipline, not as 
an instant solution. 

Pedagogical Mechanisms of Discipline Formation through CTL 
The analysis shows that CTL supports the formation of discipline through five 

interrelated mechanisms. First, real-life relevance helps students understand that 
discipline is not merely a school rule but a meaningful life value. When PAI concepts are 
connected to prayer times, study schedules, and classroom responsibilities, students are 
able to recognize the practical significance of discipline. Second, active engagement 
encourages students to become participants in the construction of values. Through 
questioning, discussion, and case analysis, students are invited to evaluate the 
consequences of disciplined and undisciplined behavior. Third, value awareness 
develops when students reflect on the relationship between Islamic teachings and 
everyday behavior. Reflection provides space for students to examine their habits and 
intentions. Fourth, the practice of responsibility enables students to translate values into 
action. CTL tasks, such as designing personal schedules, assuming group responsibilities, 
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and completing assignments on time, provide opportunities for students to practice 
discipline. Fifth, habituation emerges when these practices are repeated within classroom 
routines. Discipline becomes stronger when it is continually practiced, modeled, and 
reinforced through authentic learning activities. 

Table 2. Themes, Evidence, and Analytical Meaning 

Theme Empirical Indications Analytical Meaning 

Initial 
condition of 
discipline 

Late arrival, repeated reminders, 
uneven responsibility for assignments, 
limited participation 

Discipline remains partly 
externally regulated and 
requires value-based 
internalization 

CTL 
implementation 

Real-life examples, case discussions, 
group work, modeling, reflection, 
authentic tasks 

CTL connects PAI values 
with students’ routines 
and responsibilities 

Students’ 
responses 

Students stated that PAI was easier to 
understand when linked to everyday 
examples; participation in discussions 
increased 

Relevance and 
engagement serve as entry 
points for moral awareness 

Discipline 
formation 

Punctuality, compliance with rules, 
responsibility for assignments, and 
participation were strengthened 
through repeated practice 

Discipline is formed 
through relevance, 
engagement, reflection, 
practice, and habituation 

Discussion 
The findings indicate that Contextual Teaching and Learning (CTL) can be 

understood as a pedagogical bridge between Islamic values and students’ everyday 
behavior. In conventional instruction, discipline is often positioned as a set of rules that 
students must obey, such as arriving on time, complying with classroom regulations, 
completing assignments, and participating in learning activities in an orderly manner. 
However, such an approach tends to emphasize formal compliance without necessarily 
engaging students’ internal awareness (Muhlisin et al., 2026; Wildaniah et al., 2026). 
Through CTL, discipline is not merely introduced as an external norm; it is discussed, 
experienced, practiced, and reflected upon in relation to students’ real-life contexts (Laeni 
Sholihah et al., 2026; Muhlisin et al., 2026). In this way, discipline becomes part of a 
meaningful learning experience rather than merely a school requirement or a teacher’s 
instruction. 



 

 
 

  

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 
International License. 

 

International Journal of Islamic Education, Research and Multiculturalism 
IJIERM: Vol. 8 No.2. May - August 2026 

Page 689 - 705 

698 
 

In the context of Islamic Religious Education (PAI), CTL provides space for 
teachers to connect instructional materials with students’ concrete experiences. For 
example, discussions on the importance of time do not stop at normative explanations 
about the obligation to value time; rather, they are linked to the habit of arriving at school 
punctually, maintaining consistency in prayer, completing assignments according to 
schedule, and fulfilling the responsibility of learning (Budiartini et al., 2026; Moh Zulfan 
Sauqi et al., 2026). This process is consistent with Johnson’s (2002) view that learning 
becomes meaningful when students are able to relate academic content to their personal 
experiences and social contexts (Perales & Bedoya Ulla, 2025; Susilawati et al., 2025). 
When students understand that discipline has direct benefits for their lives, the value is 
more readily accepted as a need rather than perceived as a burden. 

The findings of this study also extend previous scholarship on CTL, which has 
largely focused on improving learning outcomes, motivation, engagement, or students’ 
critical thinking skills. In this study, the analytical focus shifts to how CTL supports 
character formation, particularly students’ discipline in PAI learning (Fitri Ana et al., 
2025; Hidayah et al., 2025; Putri et al., 2025). This shift is important because Islamic 
education is not intended merely to transmit religious knowledge, but also to cultivate 
morality, responsibility, and students’ moral awareness (Abd Madjid, 2025; Kosim et al., 
2025; Yonanda et al., 2025). By positioning discipline as part of the process of value 
internalization, this study demonstrates that CTL is relevant not only as an instructional 
strategy but also as a pedagogical approach to character education grounded in Islamic 
values. 

The pedagogical mechanisms identified in this study can be explained through 
five main processes: relevance, engagement, awareness, practice, and habituation. 
Relevance emerges when teachers connect PAI materials with real situations experienced 
by students. Engagement develops when students are not merely listening to the 
teacher’s explanation but are also discussing, asking questions, giving examples, and 
completing contextual tasks. Awareness begins to emerge when students understand the 
moral and religious reasons underlying disciplined behavior (Indah Karunia & 
Mahpudin, 2023; Patimah et al., 2025). Practice occurs when students apply the value of 
discipline in classroom activities, such as arriving on time, completing assignments, and 
participating actively in learning (Ayuningsih & Muslimah, 2025; Patimah et al., 2025). 
Habituation, in turn, is formed through the consistent repetition of positive behavior 
within the learning environment. 

From the perspective of character education, these findings suggest that discipline 
formation requires more than cognitive understanding. Students do not merely need to 
know that discipline is a good behavior; they also need to experience its benefits, connect 
it with religious values, and practice it within their learning routines. This supports 
Lickona’s idea, as discussed by Davidson et al. (2014), that character consists of three key 
dimensions: knowing the good, desiring the good, and doing the good. In PAI learning, 
these three dimensions can be developed integratively through CTL (Fadillah et al., 2026; 
Mahdingin, 2026). Students are guided to understand Islamic teachings on responsibility, 
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time, and obedience, and are then directed to cultivate inner awareness and habituate 
disciplined behavior in everyday life. 

The findings also show that teacher modeling is an important element in shaping 
students’ discipline. In PAI learning, teachers do not function solely as transmitters of 
content but also as moral exemplars whose behavior is observed and imitated by 
students. Teachers’ punctuality, consistency in enforcing rules, fairness in treating 
students, and politeness in communication become part of the character learning process 
(Hidayah et al., 2025; Kosim et al., 2025; Putri et al., 2025). Students more easily 
understand the meaning of discipline when the value is embodied in teachers’ concrete 
actions (Budiartini et al., 2026; Laeni Sholihah et al., 2026; Moh Zulfan Sauqi et al., 2026). 
Therefore, the success of CTL in supporting discipline formation depends not only on the 
design of learning activities but also on the consistency of teachers in presenting moral 
exemplarity in the classroom. 

In addition to teacher modeling, reflective practice is also an important part of CTL 
implementation. Reflection helps students connect learning experiences with personal 
commitment. At the end of a lesson, students may be invited to evaluate their own 
behavior, such as whether they have participated in learning in an orderly manner, 
completed assignments responsibly, valued time, and complied with classroom rules. 
Such reflection encourages students not only to understand discipline as a concept but 
also to assess the extent to which they have applied it (Abd Madjid, 2025; Hidayah et al., 
2025; Kosim et al., 2025). Thus, CTL in PAI learning should be understood as a systematic 
pedagogy, rather than as the occasional use of everyday examples. CTL requires 
continuous planning, implementation, modeling, practice, and reflection. 

Nevertheless, this study has several limitations. Because it was conducted in a 
single school and focused on a specific classroom context, the findings are not intended 
to be statistically generalized to all educational settings. In addition, this study did not 
employ an experimental design, classroom action research, or a longitudinal approach; 
therefore, it cannot claim that CTL caused a measurable improvement in student 
discipline. The findings are better understood as a qualitative explanation of how CTL 
has the potential to support the process of discipline formation in PAI learning. Future 
research may employ mixed-methods designs, classroom action research, or longitudinal 
studies to examine changes in indicators of discipline over time while maintaining the 
depth of qualitative analysis regarding teachers’ and students’ experiences. 

CONCLUSION 
This study concludes that Contextual Teaching and Learning supports the 

formation of students’ disciplined behavior in PAI learning by connecting religious 
values with students’ real-life experiences. The implementation of CTL in Grade X at 
SMA Negeri 1 Kuala was evident through the contextualization of learning materials, 
questioning and inquiry, group discussions, teacher modeling, reflection, and authentic 
tasks. These activities helped students understand discipline as a meaningful value 
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related to punctuality, compliance with rules, responsibility, participation, and religious 
practice. 

The main contribution of this study lies in identifying the pedagogical mechanisms 
through which CTL supports discipline formation, namely the relevance of real-life 
experience, active engagement, value awareness, the practice of responsibility, and 
habituation. The findings show that discipline in PAI learning is shaped not only through 
rules and reminders, but also through meaningful learning experiences that enable 
students to internalize and practice Islamic values. 

Practically, PAI teachers are encouraged to design contextual activities that 
connect religious materials with students’ routines, provide consistent behavioral 
modeling, use reflective questions, and assess discipline through authentic tasks. 
Theoretically, this study strengthens the position of CTL as a process-oriented pedagogy 
for character formation in Islamic education. 

This study is limited by its qualitative design, single-site context, limited number 
of participants, and absence of longitudinal measurement. Future studies are 
recommended to examine CTL-based discipline formation through classroom action 
research, mixed-methods designs, or longitudinal approaches using clearer behavioral 
indicators and repeated observations over time. Such studies may complement the 
present qualitative findings by explaining both the process and the measurable 
development of students’ discipline. 

 
 

BIBLIOGRAPHY 

1) Abd Madjid. (2025). Penerapan Metode Contextual Teaching Learning (CTL) dan E-
Learning dalam Perspektif Islam. Jurnal Pengabdian Masyarakat Dan Riset Pendidikan, 
3(3). https://doi.org/10.31004/jerkin.v3i3.379  

2) Addawiyah, R., & Kasriman, K. (2023). Peran Sekolah Dalam Pembentukan Karakter 
Disiplin Siswa. Jurnal Educatio FKIP UNMA, 9(3). 
https://doi.org/10.31949/educatio.v9i3.5837  

3) Arif, K. B., Riza, J. K., & Pambudi, P. R. (2019). Value Clarification Technique In 
Enhancing Forgiveness. Abjadia : International Journal of Education, 4(1). 
https://doi.org/10.18860/abj.v4i1.6288  

4) Ayuningsih, A. D., & Muslimah, I. (2025). Implementasi Model Pembelajaran 
Contextual Teaching and Learning. Buletin Edukasi Indonesia, 4(01). 
https://doi.org/10.56741/bei.v4i01.855  

5) Budiartini, N. N., Lisna Handayani, N. N., & Gede Hadriani, N. L. (2026). Pengaruh 
Model Contextual Teaching Learning Berbasis Tri Hita Karana Terhadap Kemampuan 



 

 
 

  

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 
International License. 

 

International Journal of Islamic Education, Research and Multiculturalism 
IJIERM: Vol. 8 No.2. May - August 2026 

Page 689 - 705 

701 
 

Berpikir Kritis Dan Hasil Belajar. Attadrib: Jurnal Pendidikan Guru Madrasah Ibtidaiyah, 
8(3). https://doi.org/10.54069/attadrib.v8i3.1091  

6) Bedenlier, Svenja, Melissa Bond, Katja Buntins, Olaf Zawacki-Richter, and Michael 
Kerres. 2020. “Facilitating Student Engagement through Educational Technology in 
Higher Education: A Systematic Review in the Field of Arts and Humanities.” 
Australasian Journal of Educational Technology 36(4):126-150. 
https://doi.org/10.14742/ajet.5477 . 

7) Crawford, Michael L. 2001. Teaching Contextually: Research, Rationale, and 
Techniques for Improving Student Motivation and Achievement in Mathematics and 
Science. Waco, TX: CCI Publishing. 

8) Creswell, John W., and Cheryl N. Poth. 2018. Qualitative Inquiry and Research Design: 
Choosing among Five Approaches. 4th ed. Thousand Oaks, CA: SAGE. 

9) Davidson, M., Lickona, T., & Khmelkov, V. (2014). Smart & good schools a new 
paradigm for high school character education. In Handbook of Moral and Character 
Education. https://doi.org/10.4324/9780203114896  

10) Defa, Wayan Lasmawan, and Wayan Kertih. 2022. “Penerapan Model Pembelajaran 
Kontekstual untuk Meningkatkan Kedisiplinan Siswa.” School Education Journal 
12(1):57-63. 

11) Destari, D., Kurniawati, H., Tesalonika Yolanda, A., Tannady, H., & Magdalena, M. 
(2023). The Analysis of Improving Student Learning Outcomes Using The Value 
Clarification Technique Learning Model. Journal on Education, 6(1). 
https://doi.org/10.31004/joe.v6i1.3395  

12) Dhari, Putri Wulan, and Takengon. 2024. “Contextual Teaching and Learning (CTL): 
Inovasi Model Pembelajaran untuk Meningkatkan Motivasi Belajar di Sekolah Dasar 
Islam.” TA’DIB: Jurnal Pemikiran Pendidikan 14(2):82-90. 
https://doi.org/10.54604/tdb.v14i2.536. 

13) Fachrudin, Y. (2020). Model Pembinaan Karakter Santri Dalam Pendidikan Pesantren. 
Dirasah : Jurnal Pemikiran Dan Pendidikan Dasar Islam, 3(3). 

14) Fadillah, S., Diana, N. N., Bafadal, D. H., Firdaus, Q. F., Ramadhani, O. D., Januar, F. 
N., Mandiaru, S. A. K., Detagory, W. N., & Puspito, A. N. (2026). Penerapan 
Pembelajaran Tematik untuk Meningkatkan Pembelajaran Matematika, Seni, dan 
Bahasa Inggris di SDN Locare 01 Bondowoso. Jurnal Pengabdian Nasional (JPN) 
Indonesia, 7(1). https://doi.org/10.63447/jpni.v7i1.1683  

15) Fathul Amin. (2019). PEMBENTUKAN KARAKTER MELALUI PENDIDIKAN 
AGAMA ISLAM. Tadris : Jurnal Penelitian Dan Pemikiran Pendidikan Islam, 12(2), 33–45. 
https://doi.org/10.51675/jt.v12i2.22  



 

 
 

  

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 
International License. 

 

International Journal of Islamic Education, Research and Multiculturalism 
IJIERM: Vol. 8 No.2. May - August 2026 

Page 689 - 705 

702 
 

16) Fauzi Fahmi, Masyitah, Khairul Fahmi, Mira Andriani, & Anita Maulidya. (2022). 
Strategies for Building Religious Character in School. International Journal of Islamic 
Education, Research and Multiculturalism (IJIERM), 4(1). 
https://doi.org/10.47006/ijierm.v4i1.137  

17) Fitri Ana, M., Syahri, M., & Tinus, A. (2025). The Contextual Teaching and Learning 
Using Media for Student Character Formation. Academia Open, 10(1). 
https://doi.org/10.21070/acopen.10.2025.11077  

18) Hidayah, N., Sulistiono, & Rini, R. (2025). Model Pembelajaran Contextual Teaching 
And Learning Untuk Meningkatkan Pemahaman Materi Pada Mata Pelajaran 
Matematika Sub Topik Membandingkan Ciri- Ciri Bangun Datar. Jurnal Pendidikan 
Guru Sekolah Dasar, 2(3). https://doi.org/10.47134/pgsd.v2i3.1585  

19) Hilmin, Dwi Noviani, & Eka Yanuarti. (2023). Internalisasi Nilai-Nilai Moderasi 
Beragama Dalam Kurikulum Merdeka Belajar Pendidikan Agama Islam. Symfonia: 
Jurnal Pendidikan Agama Islam, 3(1). https://doi.org/10.53649/symfonia.v3i1.34  

20) Halstead, J. Mark. 2004. “An Islamic Concept of Education.” Comparative Education 
40(4):517-529. https://doi.org/10.1080/0305006042000284510.  

21) Indah Karunia, C., & Mahpudin, M. (2023). Penerapan Model Pembelajaran Value 
Clarification Technique (VCT) Terhadap Sikap Sosial Siswa Pada Pembelajaran IPS. 
Buletin Ilmiah Pendidikan, 2(2). https://doi.org/10.56916/bip.v2i2.513  

22) Izzi, M. N. L. A. (2020). Internalisasi nilai-nilai akhlak dalam proses pembinaan seni 
baca Al Quran di Lembaga Pendidikan Tilawatil Quran As Saidiyah Kota Mojokerto. 
Null. 

23) Johnson, Elaine B. 2002. Contextual Teaching and Learning: What It Is and Why It’s 
Here to Stay. Thousand Oaks, CA: Corwin Press. 

24) Kosim, A. F., Kristina imron, Kemas Muhammad, Bella Novia Ramadhani, & Chyntia 
Wulandari. (2025). Innovation Of Digital-Based Arabic Teaching Materials With 
Contextual Teaching And Learning Approach. El-Tsaqafah : Jurnal Jurusan PBA, 24(1). 
https://doi.org/10.20414/tsaqafah.v24i1.12919  

25) Laeni Sholihah, Fatonah Salfadilah, Diki Januar, & Apriana Sa’diah. (2026). 
Pengembangan Sikap Nasionalisme Siswa SD Melalui Strategi Contextual Teaching 
And Learning (Ctl) Pada Pembelajaran PPKN. Indonesian Journal of Social Science and 
Education (IJOSSE), 2(1). https://doi.org/10.62567/ijosse.v2i1.1769  

26) Lickona, Thomas. 1991. Educating for Character: How Our Schools Can Teach Respect 
and Responsibility. New York: Bantam Books. 

27) Lincoln, Yvonna S., and Egon G. Guba. 1985. Naturalistic Inquiry. Beverly Hills, CA: 
SAGE. 



 

 
 

  

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 
International License. 

 

International Journal of Islamic Education, Research and Multiculturalism 
IJIERM: Vol. 8 No.2. May - August 2026 

Page 689 - 705 

703 
 

28) Miles, Matthew B., A. Michael Huberman, and Johnny Saldaña. 2014. Qualitative Data 
Analysis: A Methods Sourcebook. 3rd ed. Thousand Oaks, CA: SAGE. 

29) Mahdingin, M. (2026). Implementasi Biologi Berbasis Digital Dalam Pembelajaran Di 
Sekolah SMA Negeri 1 Panai Hilir. JURNAL MAHASISWA PENDIDIKAN, 6(2). 
https://doi.org/10.36987/jmapen.v6i2.8210  

30) Moh Zulfan Sauqi, Adhitya Yusron Fahmi, Adam Sidqi, Osama Ahmad, & Rani 
Setiawaty. (2026). Analisis Kebutuhan Media Digital Interaktif Berbasis Contextual 
Teaching and Learning: Pembelajaran Teks Cerita di Sekolah Dasar. Journal of Social 
Humanities and Education, 1(3). https://doi.org/10.65310/8a83zj83  

31) Muhlisin, Syahid, A., & Sudewi, N. K. P. N. (2026). Mengajarkan Simple Present Tense 
Dengan Metode Contextual Teaching and Learning Untuk Siswa Sekolah Dasar Kelas 
IV. Abdimas Awang Long, 9(1). https://doi.org/10.56301/awal.v9i1.1938  

32) Muhsin, Alifa Fitra Rosiana Azizah, Muhammad Zaenal Asiqin, Rufaidah Azzahra, & 
Suci Rahmad Yani. (2024). Hubungan Antara Pembelajaran PAI &amp; Budi Pekerti 
terhadap Perilaku Sosial Siswa di Sekolah Menengah Pertama: Studi Deskriptif di 
kelas IX SMPN 48 Bandung. Jurnal Dirosah Islamiyah, 6(3), 840–854. 
https://doi.org/10.47467/jdi.v6i3.3276  

33) Mutia Nur Putri, R., Nulhakim, A., Junaidi Nasution, H., Saputra, R., & Husna, D. U. 
(2023). Peran Wawasan Pendidikan Karakter Guru PAI dalam Pembentukan Akhlak 
Mulia Siswa. JUPE : Jurnal Pendidikan Mandala, 8(2), 573. 
https://doi.org/10.58258/jupe.v8i2.5549  

34) Nafsiah, S., Nursehah, U., & Valentri, A. (2025). Pengaruh Model Pembelajaran 
Contextual Teaching And Learning Terhadap Hasil Belajar Matematika Siswa. Jurnal 
Pengajaran Sekolah Dasar, 4(1). https://doi.org/10.56855/jpsd.v4i1.1675  

35) Nurhakim, Y. F., & Dewi, D. A. (2021). Peran Pendidikan Kewarganegaraan Dalam 
Pembentukan Karakter Pada Anak Generasi Milenial. JURNAL PEKAN : Jurnal 
Pendidikan Kewarganegaraan. https://doi.org/10.31932/jpk.v6i1.1172  

36) Nurdalia. 2023. “Pembelajaran Pendidikan Agama Islam melalui Model Pembelajaran 
Kontekstual: Kajian Moderasi Islam.” ETDC: Indonesian Journal of Research and 
Educational Review 2(3):26-36. 

37) Patimah, T. S., Yonanda, D. A., & Ansori, Y. Z. (2025). Systematic Literature Review: 
Penggunaan Contextual Teaching and Learning Terhadap Kemampuan Berpikir 
Kritis. PUSAKA: Journal of Educational Review, 2(2). 
https://doi.org/10.56773/pjer.v2i2.69  



 

 
 

  

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 
International License. 

 

International Journal of Islamic Education, Research and Multiculturalism 
IJIERM: Vol. 8 No.2. May - August 2026 

Page 689 - 705 

704 
 

38) Perales, W., & Bedoya Ulla, M. (2025). Technology in EFL contextual teaching and 
learning: Teachers’ practices and perspectives in a Thai university. Heliyon, 11(17). 
https://doi.org/10.1016/j.heliyon.2025.e44169  

39) Putri, A., Hindun, I., & Suharni, S. (2025). Implementasi Pendekatan Contextual 
Teaching and Learning Untuk Meningkatkan Keaktifan dan Hasil Belajar Pendidikan 
Pancasila Kelas II SD. Jurnal Ilmiah Global Education, 6(2). 
https://doi.org/10.55681/jige.v6i2.3749  

40) Putri, Novi Nur Eka, and Joko Subando. 2025. “Efektivitas Model Pembelajaran 
Contextual Teaching and Learning dalam Meningkatkan Hasil Belajar Siswa pada 
Mata Pelajaran Pendidikan Agama Islam.” Al Qalam: Jurnal Ilmiah Keagamaan dan 
Kemasyarakatan 19(2):1239-1252. 

41) Rismawati, Chaira Saidah Yusrie, and Yusi Srihartini. 2024. “Penerapan Pendekatan 
Contextual Teaching and Learning (CTL) dalam Pembelajaran Pendidikan Agama 
Islam.” Jurnal Dirosah Islamiyah 6(3):1203-1214. 
https://doi.org/10.17467/jdi.v6i3.5307. 

42) Sari, N. K., Muhja, Z. A., & Banyuriatiga. (2024). Internalisasi Islam Moderat dalam 
Upaya Peningkatan Literasi Moderasi Guru di Sekolah Kejuruan Kawasan Perbatasan. 
IQ (Ilmu Al-Qur’an): Jurnal Pendidikan Islam, 7(01), 78–93. 
https://doi.org/10.37542/iq.v7i01.1735  

43) Sirait, I. (2022). Pendidikan Karakter Dalam Pendidikan Islam. PENDALAS: Jurnal 
Penelitian Tindakan Kelas Dan Pengabdian Masyarakat, 2(2), 82–88. 
https://doi.org/10.47006/pendalas.v2i2.100  

44) Somayana, W. (2020). Pengembangan Lks Berbasis Contextual Teaching And Learning 
Pada Pembelajaran Ipa Materi Daur Air Kelas V Sd Negeri Amertasari Tahun 
Pelajaran 2019/2020. Jurnal Pendidikan Indonesia, 1(4), 493–507. 

45) Susilawati, S., Supriyatno, T., Yasin, A. F., Chakim, A., & Putri, C. A. (2025). The Effect 
of TPACK-Based Contextual Teaching and Learning Model on Student Learning 
Outcomes. Educational Process: International Journal, 16. 
https://doi.org/10.22521/edupij.2025.16.279  

46) Tampubolon, K., & Sibuea, N. (2022). Peran Perilaku Guru dalam Menciptakan 
Disiplin Siswa. All Fields of Science Journal Liaison Academia and Sosiety, 2(4). 
https://doi.org/10.58939/afosj-las.v2i4.467  

47) Wardati, L., & Hanafiah, M. A. (2022). the Application of Contextual Teaching and Learning 
Strategies in Islamic Religious Education Subjects At the Vocational School of Bina Taruna 1 
in Medan City. 4(1), 1–14. 



 

 
 

  

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 
International License. 

 

International Journal of Islamic Education, Research and Multiculturalism 
IJIERM: Vol. 8 No.2. May - August 2026 

Page 689 - 705 

705 
 

48) Wildaniah, T., Aini, Q., Mahmuda, Z. H., & Kholiq, R. (2026). Pengaruh Model 
Pembelajaran Contextual Teaching and Learning terhadap Pendidikan Pancasila di 
Sekolah Dasar. JIIP - Jurnal Ilmiah Ilmu Pendidikan, 9(1). 
https://doi.org/10.54371/jiip.v9i1.10439  

49) Waruwu, F. 2023. “Pendekatan Penelitian Kualitatif: Konsep, Teknik, dan Analisis 
Data.” Jurnal Ilmu Pendidikan 9(2):112-125. 

50) Yonanda, D. A., Patimah, T. S., Efastri, S. M., & Vioreza, N. (2025). Influence of 
Contextual Teaching and Learning Model on Elementary School Students’ Critical 
Thinking Ability. PUSAKA: Journal of Educational Review, 2(2). 
https://doi.org/10.56773/pjer.v2i2.80 


