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Abstrak

Penelitian ini bertujuan untuk menganalisis konsep mahabbah dan kasih sayang
dari perspektif Al-Qur'an dan hadis, serta relevansinya dengan praktik
pendidikan inklusif dalam Islam. Kajian ini didasarkan pada pemahaman bahwa
kasih sayang dan kasih sayang merupakan esensi ajaran Islam, yang tidak hanya
diajarkan secara normatif dalam teks-teks agama, tetapi juga memiliki implikasi
signifikan bagi proses pembelajaran yang ramah, adil, dan menghargai
keberagaman. Metode penelitian yang digunakan adalah kajian pustaka, yaitu
mengkaji literatur terkait Al-Qur'an, hadis, pendidikan Islam, dan pendidikan
inklusif. Hasil kajian menunjukkan bahwa Al-Qur'an dan hadis secara gamblang
menekankan pentingnya rahmah dan mahabbah sebagai landasan hubungan
sosial dan pendidikan. Nilai-nilai ini kemudian menjadi prinsip dasar pendidikan
inklusif dalam Islam, karena mendorong sikap menghargai perbedaan, empati,
dan memberikan kesempatan belajar yang setara bagi seluruh siswa. Selain itu,
penerapan kasih sayang dan kasih sayang dalam pembelajaran inklusif dapat
diwujudkan melalui keteladanan guru, pendekatan humanis, strategi pengajaran
yang responsif terhadap kebutuhan individu, serta penciptaan budaya sekolah
yang aman dan suportif. Dengan demikian, penelitian ini menegaskan bahwa
pengintegrasian nilai-nilai cinta dan kasih sayang merupakan fondasi penting
untuk mewujudkan pendidikan holistik, humanis, dan inklusif yang selaras
dengan prinsip-prinsip pendidikan Islam.

Kata Kunci: Cinta, Kasih Sayang, Pendidikan Inklusif, Pendidikan Islam

Abstract
This research aims to analyze the concepts of vinta (mahabbah) and
compassion (rahmah) from the perspective of the Quran and hadith, and
their relevance to inclusive education practices in Islam. This study is based
on the understanding that love and compassion are the essence of Islamic
teachings, which are not only normatively taught in religious texts but also
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have significant implications for a learning process that is friendly, just, and
respectful of diversity. The research method used is literature review,
examining literature related to the Quran, Hadith, Islamic education, and
inclusive education. The study results show that the Quran and Hadith
clearly emphasize the importance of rahmah and mahabbah as the
foundation for social and educational relationships. These values then
became the basic principles of inclusive education in Islam, as they
encourage an attitude of valuing differences, empathy, and providing equal
learning opportunities for all students. In addition, the application of love
and affection in inclusive learning can be realized thru teacher modeling, a
humanistic approach, teaching strategies responsive to individual needs,
and the creation of a safe and supportive school culture. Thus, this research
confirms that integrating the values of love and compassion is an important
foundation for realizing holistic, humanistic, and inclusive education that
aligns with the principles of Islamic education.

Keywords: Love, Affection, Inclusive Education, Islamic Education

INTRODUCTION

Contemporary education in Indonesia is increasingly confronted with
serious social and moral challenges, including the erosion of character,
ethical sensitivity, and social responsibility among learners. Educational
spaces that should function as arenas for holistic human development are
often marked by phenomena such as bullying, student violence, substance
abuse, moral permissiveness, and the widespread circulation of hoaxes and
hate narratives, both offline and through digital media. Scholars have
argued that this condition is partly rooted in an educational paradigm that
prioritizes cognitive development while marginalizing moral and spiritual
formation (Kolik, 2022; Mizani, 2022; San Martin et al., 2021). As noted by
Robert M. Hutchins, education has been reduced to the cultivation of
intellectual capacity, whereas moral and spiritual values are relegated to
family or religious institutions (Jogezai & Arifa, 2022; Nishina et al., 2019;
Vantieghem et al., 2023;Nurmaliah, 2020). This imbalance has produced
learners who are intellectually competent yet emotionally fragile and
ethically detached (D. DeMatthews et al., 2020; Lindner et al., 2023; Pratama
& Jamil, 2024). Academically, this situation challenges dominant models of
education that neglect affective and relational dimensions of learning (D. E.
DeMatthews et al., 2021; Finkelstein et al., 2021). Practically, it calls for
urgent pedagogical interventions capable of restoring empathy, care, and
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moral responsibility as central educational goals, particularly within
increasingly diverse and plural learning environments.

Existing studies have responded to these challenges through several
scholarly trajectories. Research on inclusive education emphasizes that
every child has the right to meaningful, equitable, and respectful learning
regardless of physical, intellectual, or social background (Abidin &
Murtadlo, 2020; Sibawaihi & Fernandes, 2023;Wazdy et al., 2024). Other
studies highlight the importance of developing inclusive school cultures
that foster empathy, safety, and respect for diversity beyond technical
provisions such as infrastructure and access (Abduh et al., 2022; Sibawaihi
& Fernandes, 2023; Nurhasana, 2020). From an Islamic perspective, a
growing body of literature underscores the foundational role of love
(mahabbah) and compassion (rahmah) as core ethical values shaping social
and educational relationships (OK et al.,, 2025; Ritonga et al., 2024;
Taufikurrahman et al., 2022). Affection-based education is increasingly
recognized as essential for moral development, human dignity, and
peaceful coexistence. However, these strands of research often remain
fragmented. Normative Islamic studies tend to emphasize textual ideals
without translating them into inclusive pedagogical practices, while
inclusive education research frequently lacks engagement with Islamic
epistemological sources (Firmansyah, 2021a, 2021b; Joseph EIll, 2024;
Misdah et al., 2025; Mutia Annisa et al., 2021). Consequently, there remains
a conceptual gap in integrating Qur’anic and Hadith-based values of love
and compassion into a coherent framework for inclusive Islamic education.

This study seeks to address the identified gap by systematically
examining how the values of love (mahabbah) and compassion (rahmah)
derived from the Qur’an and Hadith can serve as a foundational framework
for inclusive education in Islamic contexts. Rather than treating love and
compassion merely as abstract moral ideals, this research aims to articulate
their pedagogical significance and practical relevance within inclusive
learning environments (Himam & Maulana, 2022; Nurvia Agnes Monika &
Robin Sirait, 2025; Sari et al., 2024; Sekardilla et al., 2024). Specifically, the
study pursues three objectives: first, to analyze how the concepts of love
and compassion are conceptualized in the Qur’an and Hadith; second, to
explore how these values inform the philosophical foundations of inclusive
education in Islam; and third, to examine how love and compassion can be
operationalized in inclusive learning practices within Islamic educational
settings (Anam et al., 2015; Anon et al., 2021; Azizi, 2023; Lapian Pohan et
al., 2023; Muhammad Ilham & Mastikawati, 2021). By adopting a literature-
based qualitative approach, this study integrates Islamic theology,
educational philosophy, and contemporary inclusive education theory to
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develop a more holistic and context-sensitive understanding of inclusive
Islamic pedagogy.

This study advances the argument that the integration of love
(mahabbah) and compassion (rahmah) as core pedagogical principles is a
decisive factor in bridging the gap between the ideals and practices of
inclusive education in Islamic contexts. It posits that when educational
processes are grounded in compassion-oriented ethics, learning
environments become more responsive to diversity, more attentive to
individual needs, and more effective in fostering social justice and mutual
respect (Goto, 2016; Lestari et al., 2020; Na'imatur Rofiqoh, 2015; Nurdian
et al., 2021; Susilo et al., 2020; Utami, 2018). Conversely, the absence of these
values tends to reinforce exclusion, marginalization, and relational distance
within educational settings. Although this research does not test causal
relationships statistically, it proposes an analytical relationship in which
Qur’anic and Hadith-based values of love and compassion function as
mediating forces that shape inclusive educational philosophy and practice
(Jalaluddin & Tahar, 2022; Musfira et al., 2022; Nidom & Abicandra, 2022).
By positioning these values as the ethical and pedagogical core of inclusive
Islamic education, the study offers a theoretically grounded contribution to
ongoing debates on how education can cultivate not only intellectual
competence, but also empathy, moral character, and social responsibility.

LITERTURE REVIEW

The literature on love (mahabbah) and compassion (rahmah) in
education demonstrates a strong relationship between affective-spiritual
values and the development of humanistic and inclusive learning
environments. Previous studies have widely responded to concerns
regarding moral degradation, character erosion, and the rise of symbolic
violence in educational settings—such as bullying, discrimination, and
social alienation —highlighting the urgent need for value-based education
(Nurmaliah, 2020; Nurhasana, 2020; Wazdy et al., 2024). From this body of
scholarship, at least four major research trends can be identified. First are
normative-theological studies that interpret mahabbah and rahmah from
Qur’anic and Hadith perspectives as ethical foundations for social and
educational relationships. Second are Islamic education studies
emphasizing character formation (ta’dib) and moral cultivation rooted in
compassion. Third are inclusive education studies that focus on equality,
diversity, and the creation of supportive school cultures. Fourth are studies
grounded in the ethics of care, which foreground relational empathy and
emotional engagement as core elements of meaningful learning. Despite

54

ool

This work is licensed uTRCTelMAMsEELE 1\ ons Attribution-
NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

their contributions, these strands often remain fragmented and
insufficiently integrated.

The first research trend situates mahabbah and rahmah as
fundamental theological and ethical concepts derived from the Qur’an and
Hadith. In this perspective, Islamic revelation is understood as the primary
normative source that positions compassion as the core of human relations,
including educational interactions. The Qur’an explicitly frames the
prophetic mission as rahmatan lil “alamin (a mercy to all creation) (QS. Al-
Anbiya’” [21]:107), while love is translated into concrete moral action
through the concept of ihsan, as affirmed in QS. Al-Bagarah [2]:195.
Prophetic traditions further reinforce this ethical framework, emphasizing
that faith itself is inseparable from love for others (H.R. Bukhari and
Muslim). Studies within this trend typically employ textual and thematic
analysis to derive educational implications, portraying teachers as moral
agents entrusted with nurturing students through empathy, patience, and
respect for human dignity. However, such studies often remain at a
prescriptive level, offering moral ideals without sufficiently articulating
how these values can be systematically operationalized within inclusive
pedagogical practices.

The second trend advances from theological foundations toward the
goals of Islamic education as moral and civilizational formation (ta’dib).
Scholars in this tradition argue that education is not merely the
transmission of knowledge, but a holistic process of cultivating ethical
consciousness, where compassion serves as a central pedagogical principle.
Nurhasana (2020) contends that education devoid of rahmah risks
becoming mechanistic and dehumanizing, producing intellectual
competence without moral depth. This critique aligns with broader
concerns regarding modern education’s overemphasis on rationality at the
expense of emotional and spiritual development, which has contributed to
social pathologies such as violence, intolerance, and ethical indifference
(Nurmaliah, 2020). Within this framework, love is conceptualized as deep
concern for students’ spiritual, intellectual, and emotional growth,
positioning educators as moral exemplars and caregivers (murabbi).
Nevertheless, many studies in this tradition have yet to explicitly engage
with contemporary inclusive education discourse, particularly in
translating rahmah into concrete strategies such as differentiated
instruction, adaptive assessment, and equitable classroom management.

The third trend emerges from inclusive education scholarship and
relational theories such as the ethics of care, which emphasize psychological
safety, empathy, and reciprocal relationships in learning environments.
Inclusive education advocates affirm that all learners are entitled to
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meaningful educational experiences free from discrimination, while also
underscoring the importance of cultivating supportive school cultures
rather than merely providing physical access (Wazdy et al., 2024;
Nurhasana, 2020). The ethics of care further enriches this discourse by
framing education as a relational practice grounded in attentiveness and
emotional engagement. In Islamic thought, these principles resonate with
Qur’anic teachings on justice (‘adl) and human brotherhood (ukhuwwah
insaniyyah), particularly QS. Al-Hujurat [49]:13, which presents diversity
as part of divine wisdom. Empirical studies often highlight pedagogical
strategies such as learning differentiation and responsiveness to individual
needs (Aini & Supriadi, 2020). However, this literature frequently adopts
universal ethical frameworks without systematically integrating Qur’anic
and Hadith-based conceptions of love and compassion as epistemological
foundations for inclusive Islamic education.

Despite the richness of existing scholarship, several critical gaps
remain. First, normative Qur’anic-Hadith studies tend to articulate
compassion as a moral ideal while neglecting its pedagogical translation
into inclusive classroom practices. Second, Islamic education research
emphasizing ta’dib often prioritizes moral cultivation but insufficiently
addresses contemporary challenges of inclusion, such as accommodating
learners with diverse abilities and backgrounds. Third, inclusive education
and ethics-of-care studies frequently overlook Islamic epistemological
sources, thereby limiting their applicability within Islamic educational
contexts. Consequently, there exists a conceptual and practical disconnect:
love and compassion are widely acknowledged as essential values, yet they
have not been systematically formulated as an integrated framework
linking Islamic theology, pedagogical ethics, and inclusive educational
design (Nurmaliah, 2020; Nurhasana, 2020; Wazdy et al., 2024).

In response to these gaps, this study proposes a renewed analytical
direction by positioning mahabbah and rahmah as a Qur’anic ethical-
pedagogical framework for inclusive Islamic education. Rather than merely
reiterating theological ideals, this research seeks to articulate how love and
compassion function as foundational principles that inform inclusive
educational practices —such as respect for diversity, empathic engagement,
and justice in educational treatment — consistent with the Islamic vision of
rahmatan lil ‘alamin (QS. Al-Anbiya’ [21]:107) and divine plurality (QS. Al-
Hujurat [49]:13). Through a literature-based qualitative analysis, the study
integrates three domains: Qur’anic-Hadith conceptions of compassion,
Islamic educational philosophy centered on ta’dib, and contemporary
inclusive  education theories emphasizing supportive learning
environments (Aini & Supriadi, 2020; Wazdy et al., 2024). The contribution

56

ool

This work is licensed uTRCTelMAMsEELE 1\ ons Attribution-
NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

of this study lies in offering a more operational conceptual model in which
love and compassion are translated into concrete pedagogical dimensions —
teacher modeling, humanistic approaches, responsive strategies, and
inclusive school culture —thus strengthening the theoretical foundation of
inclusive Islamic education.
ISLAMIC SOURCES
(Qur’an & Hadith)

(QS. Al-Anbiya®21:107; QS. Al-Baqarah 2:195;
QS. Al-Hujurat 49:13; Hadith Bukhari-Muslim)

|¢

CORE ISLAMIC VALUES

e Mahabbah (Love)
e Rahmah (Compassion)
e Ihsan (Moral Excellence)

ISLAMIC EDUCATIONAL PHILOSOPHY

* Ta’dib (Moral & Character Formation)
e Tarbiyah (Nurturing)
e Ta’lim (Teaching with Wisdom)

|¢

PEDAGOGICAL PRINCIPLES

e Ethics of Care (Empathy & Relationality)
e Justice ("Adl)
s Respect for Human Dignity (Insaniyyah)

|¢

|¢

INCLUSIVE EDUCATION PRACTICES

* Teacher Modeling (Uswah Hasanah)

* Humanistic Teaching Approach

» Differentiated & Responsive Instruction
* Safe and Supportive School Culture

EDUCATIONAL OUTCOMES

e Equal Learning Opportunities
* Empathy & Tolerance

e Social Solidarity

* Holistic Student Development

lﬁ

ULTIMATE GOAL

|¢

Inclusive, Humanistic, and
Rahmatan lil 'Alamin Education

This conceptual framework illustrates the analytical relationship
between Islamic theological values, educational philosophy, and inclusive
learning practices. The framework begins with Islamic sources, namely the
Qur'an and Hadith, which establish mahabbah (love) and rahmah
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(compassion) as foundational ethical principles governing human
relationships, including education. These values are rooted in divine
attributes such as Ar-Rahman and Ar-Rahim and are reinforced by Qur’anic
injunctions emphasizing justice, kindness, and universal mercy.

These core values inform the Islamic educational philosophy,
particularly the concept of ta’dib, which positions education as a moral and
civilizational process rather than a purely cognitive endeavor. Within this
philosophical layer, education is understood as nurturing (tarbiyah) and
teaching (ta’lim) that respects learners’ dignity and moral agency. At the
pedagogical level, the framework integrates ethics of care, justice (‘adl), and
human dignity (insaniyyah) as guiding principles that translate theological
values into classroom practice. These principles shape inclusive education
practices, such as teacher role modeling (uswah hasanah), humanistic
approaches, differentiated instruction, and the cultivation of safe,
supportive school cultures. The framework ultimately leads to educational
outcomes characterized by equal learning opportunities, empathy,
tolerance, and social solidarity. Collectively, these outcomes realize the
Islamic vision of education as inclusive, humanistic, and aligned with the
mission of rahmatan lil ‘alamin, emphasizing the holistic development of
learners within diverse educational contexts.

RESEARCH METHODS

The unit of analysis in this study focuses on concepts, values, and
educational practices related to love (mahabbah) and compassion (rahmah)
within the context of Islamic inclusive education. Specifically, the analysis
is directed toward texts and conceptual frameworks rather than individuals
or institutions, as the study aims to examine how Islamic teachings inform
inclusive educational principles (Leavy, 2022; Marilyn Lichtman, 2010;
Miles & Huberman, 1994; Muhajirin et al., 2024; Nurman et al., 2022). The
research adopts a qualitative research design with a library research
(literature-based) orientation, which is appropriate for exploring
normative, philosophical, and pedagogical dimensions derived from
religious texts and scholarly discourse. This qualitative approach allows for
an in-depth interpretation of meanings, values, and theoretical linkages
between Islamic sources and contemporary inclusive education paradigms.
Rather than measuring variables quantitatively, the study emphasizes
analytical interpretation to construct a conceptual framework that
integrates Qur’anic-Hadith values with inclusive educational practices. The
design is interpretive and analytical, grounded in Islamic educational
philosophy (ta’dib, tarbiyah, and ta’lim) and informed by modern theories
such as ethics of care and inclusive pedagogy. This approach enables the
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study to bridge classical Islamic thought with contemporary educational
challenges in a systematic and theoretically robust manner (Brooks &
Ezzani, 2022; Leavy, 2022; Miles & Huberman, 1994; Nurhaeni et al., 2024;
Ridder et al., 2014).

The data sources in this study consist entirely of secondary data,
drawn from authoritative and relevant texts. These include primary Islamic
sources such as the Qur'an and Hadith, as well as classical and
contemporary scholarly works on Islamic education, inclusive education,
ethics of care, and educational philosophy. Additional sources include peer-
reviewed journal articles, academic books, policy documents, and reputable
research reports related to education and inclusivity (Miles & Huberman,
1994; Qornain et al., 2022; Ridder et al., 2014; Sugiono, 2016). Data collection
was conducted through a systematic literature review process, involving
identification, selection, and critical reading of sources that directly address
the research focus. The analysis followed several qualitative stages: (1) data
reduction, by selecting texts relevant to mahabbah, rahmah, and inclusive
education; (2) thematic categorization, by grouping concepts into
theological, philosophical, pedagogical, and practical dimensions; and (3)
interpretative analysis, by synthesizing Islamic values with inclusive
education theories to construct a coherent conceptual framework. The
analytical technique employed was thematic and conceptual analysis,
enabling the researcher to identify patterns, relationships, and gaps in the
literature (Izzi, 2020; Luthfi, 2023; Mulyana & Ayu, 2022). To enhance
analytical rigor, triangulation across sources and theoretical perspectives
was applied to ensure consistency and credibility of interpretations.

RESULTS AND DISCUSSION
Discussion

1. The Concept of Love and Affection in Islam

In Islam, love (mahabbah) and affection (rahmah) are universal values
that are at the core of moral and social teachings. The Qur'an describes that
affection is a manifestation of the nature of Allah who is Ar-Rahman and
Ar-Rahim, which is the basis of man's relationship with God and fellow
creatures (QS. Al-Anbiya' [21]:107). The value of compassion in the context
of education is not only an interpersonal emotion, but also a pedagogical
principle that encourages teachers to educate with empathy, patience, and
respect for the differences of students.

According to Syed Muhammad Naquib al-Attas, Islamic education
aims to produce civilized human beings, namely individuals who know
and put things in their place according to their nature. In this context, love
and affection are the basic elements of ta'dib (the formation of adab),
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because without compassion, education will only be a transfer of
knowledge without spiritual and moral value (Nurhasana, 2020).

Love in education is also defined as a form of deep concern for the
spiritual, intellectual, and emotional development of students. As
Noddings stated, the ethics of care places empathy, care, and a warm
relationship between teachers and students at the core of a meaningful
learning process.

The Qur'an describes love as a sense of spiritual attachment that gives
birth to kindness and concern for others. Allah said:

- 2

Condal ) ) 5l 5 AKUEN ) 2Ky 1585 Y 5 0 i o8 15540

140 (il
Meaning: "Indeed, Allah loves those who do good (muhsinin)" (Q.S. Al-Bagarah
[2]: 195).

This verse emphasizes that love in Islam is not just an emotional
feeling, but a manifestation of real actions in the form of kindness. In the
context of education, educators who imitate the nature of muhsinin will
teach with empathy, patience, and sincerity, not just to fulfill professional
obligations. The Prophet Muhammad (PBUH) also said: " You do not believe
until you love your brother as he loves himself." (H.R. Bukhari and Muslim).

Furthermore, according to Imam Al-Ghazali in "Ihya' Ulum al-Din", it
is emphasized that education full of affection and tenderness is very
important in educating children. Imam Al-Ghazali stated that this approach
not only supports the formation of children's character but also creates a
harmonious relationship between educators and children.

The hadith and the opinion of Imam Al-Gozhali affirm that love is the
basis of social and moral relations in Islam, including the relationship
between teachers and students. A teacher who is based on love will
appreciate the diversity of abilities, backgrounds, and conditions of his
students without discrimination. Loving our brothers and sisters as we love
ourselves is a sign of perfect faith. That is, brothers and sisters, without

distinguishing between one and the other. It is also based on the words of
Allah (QS. Hujarat: 10):

Ve o3 el 1815 K31 G LB 30 G3kaiid U

Meaning: "Verily, the believers are brothers, so reconcile your two brothers (who
are at war) and fear Allah so that you may be blessed."
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The above verse teaches the value of ukhuwah Islamiyah (Islamic
brotherhood) which is the basis of social relations in Islamic society.
Through education, this value can be instilled so that students understand
the importance of maintaining harmony, mutual respect, and improving
relationships between fellow Muslims who are in disagreement. This value
also encourages students to have an attitude of tolerance, empathy, and
cooperation, which is very important in building a harmonious and
inclusive society. Affection is one of the basic needs of every human being.
Therefore, love must be spread and expanded. As the Prophet was sent by
Allah to spread mercy or affection for the whole world.

Vo Galedl das W Gl i G

Meaning: "And We did not send you (Muhammad) but as a blessing to the whole
world." (Q.S. Al-Anbiya' [21]: 107).

This verse shows that all aspects of life, including education, must be
based on compassion. In learning practice, rahmah is manifested in a gentle,
patient attitude, and understanding of the psychological condition of
students, especially for those who have special needs or different
backgrounds.

The Hadith of the Prophet also affirms: "Whoever does not love, then
he will not be loved." (H.R. Bukhari and Muslim). Education that is not
based on compassion risks losing its human meaning. A compassionate
teacher not only transfers knowledge, but also shapes the hearts and morals
of students so that they grow into people with noble character.

By making mahabbah and rahmah as the foundation of values,
learning will:

1) Foster a classroom atmosphere full of appreciation and empathy.

2) Forming the character of students who love knowledge, others, and
the environment.

3) Prevent the practice of verbal violence, bullying, or discrimination
in schools.

4) Strengthening student teacher relationships that respect each other
and are oriented towards spiritual growth.

Thus, love and compassion in the perspective of the Qur'an and
hadith are not only moral values, but the philosophical and pedagogical
framework that forms the paradigm of Islamic learning that is inclusive,
humanist, and rahmatan lil 'alamin.

61

This work is licensed uftete ommons Attribution-
NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

2. The Value of Love and Compassion as the Basis of Inclusive
Education in Islam

Nel Noddings emphasized that education must be based on the caring
relationship between teacher and student, teacher as "one-caring" and
students as 'cared-for", learning needs involvement between the two,
because "At bottom all caring involves engrossment", the term engrossment 1t
refers to how to perceive the person who provides care and meets the
wishes of the person they are caring for. This means that learning is not just
a cognitive knowledge process but must develop care, empathy, and
appreciation for other individuals. This is also in line with the Islamic view
that in the learning process it is necessary to form morals and humanity
(ta'dib) cgntalned in surah An-Nahl verse 125. )

el o ol aphils 5 sl e 3y aakall oty i g3
VYo fagally Al shy it e (i Gy ale 5A 5 ()

Meaning: "Call (people) to the way of your Lord with wisdom and good teaching
and argue with them in a better way. Indeed, your Lord is the One who
knows best who strays from His path, and He knows best who is guided.
(QS. An-Nahl [16]:125).

The above verse emphasizes the importance of hikmah (wisdom),
mau'izhah hasanah (good advice), and mu'jadalah bil-lati hiya ahsan (the best
dialogue) as a method of education. Inclusive education affirms that every
individual has the right to receive education without discrimination,
regardless of physical, social, economic, or ability differences. In the context
of Islam, this is in line with the principles of justice ('adl) and humanitarian
brotherhood (ukhuwwah insaniyyah) as explained in QS. Al-Hujurat [49]:13:

P

OIF 13 s Gy &l s 5 0 (a AK0IA ) ) G0
T 5A gl d GF & A de 2848

Meaning: “O people, We created you from a male and a female, and We made you
into nations and tribes so that you might know one another.”

This verse teaches the principle of equality and respect for diversity as
part of God's plan. In inclusive education, this value encourages an attitude
of accepting, appreciating, and loving each individual regardless of
background, ability, or other differences. From an Islamic perspective, this
is in line with the mission of rahmatan lil 'alamin, which is to bring
compassion and justice to all mankind. Thus, the values of love and
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compassion in Islam are the spiritual and ethical foundation for inclusive
education, which is oriented towards the appreciation of differences and
the strengthening of the potential of each student.

3. The Application of Love and Compassion Values in Inclusive

Learning in the Islamic Education Environment
According to Nel Noddings, education based on compassion (ethics

of care) will create a sense of psychological security that allows students to
grow optimally. In the context of Islam, this is in accordance with the
concepts of tarbiyah (nurturing) and ta'lim (teaching) which place students
as a mandate that must be treated with love.

Inclusive education in Islam is based on the principles of justice (al-
'adl) and respect for human nature (al-insaniyyah). The Prophet set an
example of the application of education that is full of compassion to all
circles, including those who have physical and intellectual limitations. For
example, he treated his friend Abdullah bin um Maktum who was blind
with respect and gave an active role in society (Zuhdi, 2020).

In the context of modern Islamic educational institutions, the
application of the value of compassion in inclusive learning is realized
through:

a. The differentiation approach to learning is to provide learning
opportunities according to the abilities and potential of students (Aini
& Supriadi, 2020).

b. The empathetic attitude of PAI (Islamic Religious Education) teachers
towards students with special needs, in a non-discriminatory way and
always foster the spirit of togetherness.

c. A welcoming and supportive school environment, which fosters a
sense of security and respects individual differences.

The implementation of the value of compassion must also include
spiritual, emotional, and social dimensions. Teachers become uswah hasanah
(good examples) who instill the value of rahmah in speech, assessment, and
interaction in the classroom. The application of love and compassion values
in inclusive learning has broad implications for:

a. The formation of students' character is to foster a sense of empathy,
tolerance, and social solidarity.

b. Improving the quality of educational interaction, where the
relationship between teachers and students is not hierarchical, but
participatory and mutually respectful.

c. Transformation of school culture, which makes Islamic educational
institutions a space that fosters rahmah (universal affection) according
to the Islamic vision of rahmatan lil 'alamin.
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Thus, the application of the values of love and compassion is not only
a moral obligation, but also a pedagogical strategy that is relevant in
building an inclusive, humanistic, and transformative Islamic education
system.

CONCLUSION

Based on the results of the study on love and compassion in inclusive
learning according to the perspective of the Qur'an and hadith, it can be
concluded that several important things are as follows:

Love (mahabbah) and affection (rahmah) are the main values in the
teachings of Islam which are derived from the attributes of Allah Ar-Rahman
and Ar-Rahim. The Qur'an and hadith affirm that affection is the basis of all
human relationships, including in the process of education. In this context,
learning based on love and compassion is not only emotional, but also
spiritual and moral, as it leads teachers and students to relationships that
respect each other, respect differences, and foster empathy.

The value of love and compassion can be implemented through an
inclusive learning approach, where every learner does not look at ability,
background, or physical condition to get the same learning opportunities.
The principle of rahmah is the basis for teachers to create a learning
atmosphere that is friendly, warm, and supports the development of each
individual. The application of these values can be seen in the practice of
teachers who are patient, empathetic, respectful of differences, and adapt
learning strategies to the needs of students.

The application of love and compassion in inclusive learning has a
positive impact on the formation of students' character and overall school
culture. This value encourages the growth of empathy, tolerance, and social
solidarity in the educational community. In addition, the application of the
principle of rahmah is in line with the vision of Islam as rahmatan lil
'alamin, so that education not only produces students who are intellectually
intelligent, but also moral and socially minded.

BIBLIOGRAPHY
1) Adhikari, Anasuya, Birbal Saha, and Subir Sen. "Nel Noddings' theory
of care and its ethical components." International Research Journal of
Education and Technology 5, no. 8 (2023): 198-206.
2) Aini, N. & Supriadi, D. "Implementation of Inclusive Education in
Islamic Schools." Al-Tadzkiyyah: Journal of Islamic Education 12, no.

1(2023) (t.t.): 15-28.

64

This work is licensed uftete ommons Attribution-
NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

3) Hasanah, N. "The Role of PAI Teachers in Fostering Inclusive
Attitudes in Madrasah," Journal of Tarbiyah Islamiyah 9, no. 2, no.
(2021) (t.t.): 73-85.

4) Hidayat, A.". Inclusive Islamic Education: A Value and Spirituality
Approach,"." Journal of Islamic Religious Education Journal 19, no. 1
(2022) (t.t.): : 33-47.

5) Ichwan Kurnia Hidayat. "Integrating Islamic Education Values: The
Key to Character Education of the Young Generation Al-Hikam
Perspective." Edureligia: Journal of Islamic Religious Education. Vol.
8, No. 1 (2024) (p.t.): 90-101.

6) Muhammad Zuhdi. ‘"Islamic Inclusive Education: Prophet
Muhammad's Model." International Journal of Islamic Educational
Studies 6, no. 2 (2020) (p.t.): 45-59.

7) Nur Afif. "Inclusive Islamic Education in Indonesia: Challenges,
Theological Foundations, and Institutional Reform." Al-Ishlah:
Educational Journal. Vol. 17, No. 3 (September 2025) (t.t.): 4078-89.

8) Nurlela, F. "Internalization of the Value of Compassion in Character
Education in Islamic Schools," Journal of Ethics 11, no. 2 (2024) (t.t.):
102-116.

9) Nurmaliah, Yayah. "The Education of Love from the Perspective of
Jalaluddin Rumi." Master's Thesis, Jakarta: FITK UIN Syarif
Hidayatullah Jakarta, 2020.
https:/ /repository.uinjkt.ac.id /dspace/handle /123456789 /49593.

10) Rambe, Anggi Afrina, Udin Supriadi, Mokh Iman Firmansyah, et al.
"The Approach to Compassion in Character Formation in Early
Childhood from the Perspective of the Hadith of the Prophet
Muhammad SAW." Kiddo: Journal of Early Childhood Islamic
Education 5, no. 2 (2024): 438-52.

11) Rikin. "Pearl of Hadith: Love Each Other According to the Teachings
of the Prophet." https:/ /purbalingga.kemenag.go.id/ mutiara-hadits-
saling-mencintai-menurut-ajaran-rasulullah/ (Ministry of Religion of
Purbalingga Regency), t.t.

12) Siti Nurhasanah, Ikfina Nurul Izzah, Nabila Fadlla Ilahiya &
Muhammad  Aminuddin. "Value-based Islamic = Education
Management Model for Inclusive Education." Journal of Inclusive
Education 9, No. 1 (2025) (t.t.): 22-41.

13) U. Musyarofah. "Inclusive and Meaningful Islamic Education (An
Analysis of Islamic Character Education for Students with Special
Needs)." Title: Journal. (2025), t.t.

14) Wazdy, Salim & Yahya, Muhammad Slamet. "The Concept of
Inclusive Education in Islamic Perspective for Building Religious

65

ool

This work is licensed uTRCTelMAMsEELE 1\ ons Attribution-
NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

Moderation." Cigarskruie: Journal of Educational & Islamic Research
1 No. 3 (2024) (n.t.): 90-100.

15) Yusuf, S. "Syed Muhammad Naquib al-Attas' Thoughts on Islamic
Education."  Journal of Islamic Education (2021), t.t.
https:/ /media.neliti.com/media/publications/328487-pemikiran-
syed-muhammad-naquib-al-attas-b4174f73.pdf.

16) Abduh, A., Samad, S., & Rosmaladewi, R. (2022). A Meta-Analysis of
Language Policy on Bilingual Education in Indonesian Universities:
Implication for Multicultural Education and Internationalization.
International Journal of Language Education, 6(2), 210.
https:/ /doi.org/10.26858 /ijole.v6i2.35072

17) Abidin, A. A., & Murtadlo, M. A. (2020). Curriculum Development of
Multicultural-Based Islamic Education As an Effort To Weaver
Religious Moderation Values in Indonesia. International Journal of
Islamic Education, Research and Multiculturalism (IJIERM), 2(1), 29-
46. https:/ /doi.org/10.47006/ijierm.v2i1.30

18) Anam, A. K., Triana, R., & Zakariaa, A. (2015). Debat Dalam Perspektif
Al-Qur'an (Studi Tematik Ayat-Ayat Tentang Debat). ProsA IAT:
Prosiding Al Hidayah Ilmu Al-Quran Dan Tafsir, 8(2).

19) Anon, N., Saleh, A. S, Us, K. A, & Musyaffa, A. A. (2021).
Management of Tilawatil Qur’an Development Institutions in Jambi
Province in Development Qori and Qori’ah. The International Journal
of Business & Management, 9(11).
https:/ /doi.org/10.24940/ theijbm /2021 /v9/i11/bm2111-006

20) Azizi, M. H. (2023). Kesantunan Berbahasa Dakwah Struktural pada
Debat Politik Para Nabi dalam Al-Qur’an Language Politeness of
Structural Da’wah in the Prophets Political Debate in the Qur’an. In
Jurnal Dakwah dan Komunikasi Islam (Vol. 9, Issue 1).

21) Brooks, M. C., & Ezzani, M. D. (2022). Islamic school leadership:
advancing a framework for critical spirituality. International Journal
of  Qualitative  Studies in  Education, 35(3), 319-336.
https:/ /doi.org/10.1080/09518398.2021.1930265

22) DeMatthews, D., Billingsley, B., McLeskey, J., & Sharma, U. (2020).
Principal leadership for students with disabilities in effective inclusive
schools. Journal of Educational Administration, 58(5), 539-554.
https:/ /doi.org/10.1108 /TJEA-10-2019-0177

23) DeMatthews, D. E., Serafini, A., & Watson, T. N. (2021). Leading
Inclusive Schools: Principal Perceptions, Practices, and Challenges to
Meaningful Change. Educational Administration Quarterly, 57(1), 3-
48. https:/ /doi.org/10.1177/0013161X20913897

66

ool

. . 1. BY. NC,.SH . .
This work is licensed uMtTeM=uMAEELE " \mons Attribution-

NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

24) Finkelstein, S., Sharma, U., & Furlonger, B. (2021). The inclusive
practices of classroom teachers: a scoping review and thematic
analysis. International Journal of Inclusive Education, 25(6), 735-762.
https:/ /doi.org/10.1080/13603116.2019.1572232

25) Firmansyah, F. (2021a). Class Together In Realizing The Values Of
Moderation Of Islamic Education Through Multicultural School
Culture. Journal Education Multicultural of Islamic Society, 2(1), 1-12.
https:/ /doi.org/10.33474 /jemois.v2i1.13119

26) Firmansyah, F. (2021b). Class Together in Realizing the Values of
Moderation of Islamic Education Through Multicultural School
Culture. International Journal Education Multicultural of Islamic
Society, 2(1), 1-12.

27) Goto, C. T. (2016). Teaching Love: Embodying Prophetic Imagination
Through Clowning. Religious Education, 111(4), 398-414.
https:/ /doi.org/10.1080/00344087.2016.1183160

28) Himam, S., & Maulana, A. (2022). Presenting Four Learning Methods
in Memorizing Al Qur’an at Syarifuddin Boarding School Lumajang,
East Java. IJIE: International Journal of Islamic Education.
https:/ /doi.org/10.35719/ijie.v1i1.1476

29) 1zzi, M. N. L. A. (2020). Internalisasi nilai-nilai akhlak dalam proses
pembinaan seni baca Al Quran di Lembaga Pendidikan Tilawatil
Quran As Saidiyah Kota Mojokerto. Null.

30) Jalaluddin, N. S., & Tahar, M. M. (2022). Pelaksanaan Pendidikan
Inklusif dalam kalangan Guru Arus Perdana. Malaysian Journal of
Social Sciences and Humanities (MJSSH), 7(2).
https:/ /doi.org/10.47405/ mjssh.v7i2.1280

31) Jogezai, S., & Arifa, B. (2022). Exploring Teachers’ Attitude toward
Inclusive Education at the Tertiary Level. ProScholar Insights, 1(1), 37-
48. https:/ /doi.org/10.62997 /psi.2022a.739105

32) Joseph Ell. (2024). PLURALISM: “Progressive Muslims” Addressing
Radicalism (A Philosophical-Hermeneutical Approach in Islamic
Studies). Santhet (Jurnal Sejarah Pendidikan Dan Humaniora), 8(2),
2766-2775. https:/ /doi.org/10.36526 /santhet.v8i2.4846

33) Kolik, A. (2022). School Quality Improvement: Will Parent Ever Help
in Enhancing Effective Educational Inclusive Curriculum
Management. Idarah (Jurnal Pendidikan Dan Kependidikan), 6(2),
197-212. https:/ /doi.org/10.47766/idarah.v6i2.73

34) Lapian Pohan, H., Yusuf, R. A., Depari, R. S., Program, ), Manajemen,
S. M., Islam, P., Tarbiyah, 1., & Keguruan, D. (2023). Manajemen
Program Tahfidz Al-Qur’an Sdit Islamic Centre Sumatera Utara.
Communnity Development Journal, 4(6).

67

ool

. . 1. BY. NC,.SH . .
This work is licensed uMtTeM=uMAEELE " \mons Attribution-

NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

35) Leavy, P. (2022). Research design: Quantitative, qualitative, mixed
methods, arts-based, and community-based participatory research
approaches. books.google.com.

36) Lestari, A. D., Setiawardana, M. Y., & Widyaningrum, A. (2020).
Pendidikan Karakter Cinta Tanah Air Melalui Lagu Nasional Di Sdn
Rejosari 02 Semarang. Elementary School: Jurnal Pendidikan dan
Pembelajaran Ke-SD-An. https:/ /doi.org/10.31316/esjurnal.v1i1.1110

37) Lindner, K.-T., Schwab, S., Emara, M., & Avramidis, E. (2023). Do
teachers favor the inclusion of all students? A systematic review of
primary schoolteachers’ attitudes towards inclusive education.
European Journal of Special Needs Education, 38(6), 766-787.
https:/ /doi.org/10.1080/08856257.2023.2172894

38) Luthfi, M. (2023). Pelatihan Tilawatil Quran Untuk Memperbaiki dan
Memperindah Bacaan al-Quran Komunitas Muslimat NU Desa
Jatiroto Kayen Pati. Dharma: Jurnal Pengabdian Masyarakat, 3(2).
https:/ /doi.org/10.35309/dharma.v3i2.6138

39) Marilyn Lichtman. (2010). Qualitative Research in Education a User’s
Guide. SAGE Publications, Inc.

40) Miles, M. B., & Huberman, A. M. (1994). Qualitative Data Analysis
Second Edition. In Sage Publica.

41) Misdah, Soemantri, A. I., Sumin, S., Wajdi, M. B. N., & Pamungkas, M.
I. (2025). Religious Leadership and Personal Branding of “Kyai” in
Islamic Education Management: Pathways to Promoting Moderation
and Preventing Radicalism. Munaddhomah: Jurnal Manajemen
Pendidikan Islam, 6(1), 122-138.
https:/ /doi.org/10.31538 / munaddhomah.v6i1.1510

42) Mizani, Z. M. (2022). Inclusive-Pluralistic Islamic Religious Education
Model As An Alternative To Investing The Values Of Religious
Moderation. Muslim Heritage, 7(2).
https:/ /doi.org/10.21154 / muslimheritage.v7i2.5018

43) Mubhajirin, Risnita, & Asrulla. (2024). Pendekatan Penelitian
Kuantitatif Dan Kualitatif Serta Tahapan Penelitian. Journal Genta
Mulia, 15(1).

44) Muhammad Ilham, & Mastikawati. (2021). Good Governance in the
Perspective of Malay Customs and the Qur’an. International Journal
of Islamic Education, Research and Multiculturalism (IJIERM), 3(1),
15-34. https:/ /doi.org/10.47006/ ijierm.v3i1.50

45) Mulyana, M. A., & Ayu, F. K. (2022). Kegiatan Tilawah Al-Quran
Dalam Mengembangkan Budaya Positif Spiritual Di Madrasah
Tsanawiyah Al-Mushoffa. Researchgate.Net, March.

68

ool

. . 1. BY. NC,.SH . .
This work is licensed uMtTeM=uMAEELE " \mons Attribution-

NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

46) Mustfira, R. S., Karlina, N., & Susanti, E. (2022). Pengaruh Pelatihan
Kompetensi Tenaga Pendidik Pendidikan Inklusif Terhadap Kinerja
Guru Dalam Menyelenggarakan Pendidikan Inklusif Di Smpn 30
Bandung. JANE - Jurnal Administrasi Negara, 13(2).
https:/ /doi.org/10.24198 /jane.v13i2.28703

47) Mutia Annisa, Eva Iryani, & Muhammad Sobri. (2021).
Implementation of Online Arabic Learning in the New Normal Era in
Madrasah Aliyah Negeri 1 Muaro Jambi. International Journal of
Islamic Education, Research and Multiculturalism (IJIERM), 2(3), 167-
177. https:/ /doi.org/10.47006/ijierm.v2i3.41

48) Na’'imatur Rofiqoh, dkk. (2015). Me-Wahib: Memahami toleransi,
identitas dan cinta di tengah keberagaman, Esai-esai Pilihan Ahmad
Wahib Award 2012 dan 2014. PUSAD Paramadina.

49) Nidom, M., & Abicandra, H. (2022). Menggagas Figih Lintas Agama
(Upaya Mempertahankan Islam Inklusif dan Plural ). Pendidikan Dan
Kajian Aswaja, 8(2).

50) Nishina, A., Lewis, J. A., Bellmore, A., & Witkow, M. R. (2019). Ethnic
Diversity and Inclusive School Environments. Educational
Psychologist, 54(4), 306-321.
https:/ /doi.org/10.1080/00461520.2019.1633923

51) Nurdian, N., Rozana Ulfah, K., & Nugerahani Ilise, R. (2021).
Pendidikan Muatan Lokal Sebagai Penanaman Karakter Cinta Tanah
Air. MIMBAR PGSD Undiksha.
https:/ /doi.org/10.23887 /iipgsd.v9i2.36414

52) Nurhaeni, N., Huda, M. H., Chodidjah, S., Agustini, N., Tri Waluyanti,
F., Nadi, H. I. K., Armini, N. K. S, Sari, M., & Jackson, D. (2024).
Exploring the strategies and components of interventions to build
adolescent awareness about stunting prevention in West Java: A
qualitative study. PLOS ONE, 19(12), e0314651.
https:/ /doi.org/10.1371/journal.pone.0314651

53) Nurman, Yusriadi, Y., & Hamim, S. (2022). Development of Pluralism
Education in Indonesia: A Qualitative Study. Journal of Ethnic and
Cultural Studies, 9(3), 106-120. https:/ /doi.org/10.29333 / ejecs /1207

54) Nurvia Agnes Monika, & Robin Sirait. (2025). Educational Values in
the Qur'an Surah al-Jum’'uah (Study of Tafsir Al-Misbah and Al-
Wasith). International Journal of Islamic Education, Research and
Multiculturalism (JIERM), 7(1), 315-326.
https:/ /doi.org/10.47006/ijierm.v7il.454

55) OK, A. H., Tanjung, Y. F., & Rahmani, S. (2025). Internalization Of
Multicultural Education At Muhammadiyah Private Junior High
School In Gunungsitoli City. International Journal of Islamic

69

ool

. . 1. BY. NC,.SH . .
This work is licensed uMtTeM=uMAEELE " \mons Attribution-

NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

Education, Research and Multiculturalism (IJIERM), 7(2), 444-462.
https:/ /doi.org/10.47006/ijierm.v7i2.445

56) Pratama, M. Z., & Jamil, S. N. (2024). Decision Making to Strive
Inclusive Education in Indonesia: Literature Study on the Role of
Government, Schools, and Society. International Journal of Islamic
Education, Research and Multiculturalism, 6(1).
https:/ /doi.org/10.47006/ijierm.v6i1.325

57) Qornain, D., Sugiono, S., Hakim, L., & Rizquha, A. (2022). Fostering
Islamic Education: Embracing Multicultural Islamic Religious
Education Values. JURNAL ISLAM NUSANTARA, 6(2), 94.
https:/ /doi.org/10.33852 /jurnalnu.v6i2.339

58) Ridder, H. G., Miles, M. B., Michael Huberman, A., & Saldafia, J.
(2014). Qualitative data analysis. A methods sourcebook. Zeitschrift
Fur Personalforschung, 28(4).

59) Ritonga, A. R., Firmansyah, Zein, A., Syam, A. M., & Ohorella, N. R.
(2024). Misconceptions of Jihad: A Constructivist Review of the
Meaning of Struggle in Islam in the Modern Era: Analysis of the verses
al-Amwaal wa al-Nafs. Pharos Journal of Theology, 105(1), 1-13.
https:/ /doi.org/10.46222 / pharosjot.1053

60) San Martin, C., Ramirez, C., Calvo, R., Mufioz-Martinez, Y., & Sharma,
U. (2021). Chilean Teachers’” Attitudes towards Inclusive Education,
Intention, and Self-Efficacy to Implement Inclusive Practices.
Sustainability, 13(4), 2300. https://doi.org/10.3390/su13042300

61) Sari, N. K., Muhja, Z. A., & Banyuriatiga. (2024). Internalisasi Islam
Moderat dalam Upaya Peningkatan Literasi Moderasi Guru di
Sekolah Kejuruan Kawasan Perbatasan. IQ (Ilmu Al-Qur’an): Jurnal
Pendidikan Islam, 7(01), 78-93.
https:/ /doi.org/10.37542 /iq.v7i01.1735

62) Sekardilla, T., Karim, D. A., Mahdor, M. M., Soleh, R., & Oki, A. (2024).
Religious Pluralism In The View Of Islam (Comparative Interpretation
Of Sayyid Quthb And Maulana Farid Esack). Al Muhafidz: Jurnal
[Imu Al-Qur’an Dan Tafsir, 4(2), 269-285.
https:/ /doi.org/10.57163 /almuhafidz.v4i2.137

63) Sibawaihi, S., & Fernandes, V. (2023). Globalizing higher education
through internationalization and multiculturalism: The case of
Indonesia.  Higher  Education Quarterly, 77(2), 232-245.
https:/ /doi.org/10.1111/hequ.12391

64) Sugiono. (2016). Metode Penelitan Kuantitatif, kualitatif dan R&D. In
Bandung: Alfabeta.

65) Susilo, J., Mandarani, V., & Junaedi, M. (2020). Wayang Silat Jawisogo
sebagai Pendidikan Karakter Cinta Tanah Air Berbasis Kearifan Lokal

70

ool

. . 1. BY. NC,.SH . .
This work is licensed uMtTeM=uMAEELE " \mons Attribution-

NonCommercial-ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
[JIERM: Vol. 8 No.1, January-April 2026
Page 51-71

Generasi Muda Sidoarjo. ]-ABDIPAMAS (Jurnal Pengabdian Kepada
Masyarakat). https:/ /doi.org/10.30734/j-abdipamas.v4i1.962

66) Taufikurrahman, Amin, M., Kurniawan, A., Hatibie, R., & Nasywaa,
I. (2022). Islam Rahmatan Lil Alamin dan Keragaman Bangsa
Indonesia. Kabilah: Journal of Social Community, 7(1).

67) Utami, M. F. L. B. (2018). Pendidikan Karakter Cinta Tanah Air dan
Kebhinekaan Melaui Lomba Kebersihan dan Keindahan Kelas dengan
Tema Adat Nusantara. Jurnal Pendidikan: Riset Dan Konseptual.
https:/ /doi.org/10.28926/riset konseptual.v2i4.89

68) Vantieghem, W., Roose, 1., Goosen, K., Schelthout, W., & Van
Avermaet, P. (2023). Education for all in action: Measuring teachers’
competences for inclusive education. PLOS ONE, 18(11), e0291033.
https:/ /doi.org/10.1371 /journal.pone.0291033

71

This work is licensed uftete ommons Attribution-
NonCommercial-ShareAlike 4.0 International License.




