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Abstract: Educational accreditation serves as a key instrument for assuring
quality, strengthening institutional accountability, and supporting continuous
improvement across diverse educational settings. This study examines the
governance, purposes, and implementation of accreditation in Indonesia,
encompassing schools and madrasahs, higher education institutions, early
childhood education, and non-formal education. Drawing on a literature-based
approach, it analyses relevant regulations, accreditation guidelines, scholarly
publications, and books on educational quality assurance. The analysis identifies
accreditation as a process extending beyond formal certification to encompass
institutional eligibility, quality assessment, public accountability, and the
systematic identification of areas for improvement. Although accreditation
arrangements differ across educational sectors and are administered by bodies
with distinct mandates, they share core principles of objectivity,
comprehensiveness, fairness, transparency, accountability, professionalism, and
alignment with applicable national education standards. The process typically
involves institutional self-evaluation, external assessment, verification and
validation, accreditation decisions, certification, and recommendations for
subsequent improvement. The study argues that accreditation is most meaningful
when institutions treat self-evaluation as an ongoing exercise in evidence-based
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reflection rather than a procedural requirement undertaken solely to obtain
accreditation status. Its contribution to sustainable educational quality therefore
depends not only on assessment frameworks and regulatory oversight but also on
institutional integrity, stakeholder participation, and the consistent use of
evaluation findings to inform improvement strategies.

Keywords: Educational Accreditation; Quality Assurance; Institutional
Accountability; Continuous Improvement; National Education Standards

INTRODUCTION

Efforts to gradually improve the quality of national education in the
direction intended in accordance with Law Number 20 of 2003 concerning the
National Education System, must be developed, and at the same time an education
quality control system through four integrated programs, namely: education
standardization, school quality evaluation, school accreditation and teacher
quality certification.! Standardization of education must be interpreted as an effort
to equalize the direction of education nationally which has freedom in its
implementation. Accreditation is very important for the sustainability of Pre-
Schools institutions, schools/madrasas, non-formal education, and higher
education institutions. One of them is to guarantee the quality and caliber of Pre-
Schools,? Schools/Islamic Schools, Non-Formal Education, and Higher Education
graduates. According to the Big Indonesian Dictionary or KBBI, accreditation is
defined as the recognition of an educational institution that is given to an
institution by an authorized body after assessing that the institution meets certain
standard requirements or criteria. 3

Accreditation is an educational activity carried out by a body called the
National Accreditation Body (BAN) to accredit or determine the suitability of
educational programs and units. Accreditation is carried out as a form of objective,
fair, transparent, and comprehensive accountability by education units to the
public.4 Accreditation is carried out so that the implementation of education in all
areas refers to National Education Standards. The government established the
National Accreditation Body (BAN) whose names are differentiated according to

1 Depdiknas, “Undang-Undang Ri Nomor 20 Tahun 2003 Tentang Sistem
Pendidikan Indonesia,” Departemen Pendidikan Nasional § (2003).

2 Ki Hajar Dewantara, “Pendidikan Sesuatu Yang Pendidikan Membebaskan
Yang,” Pendidikan Usia Dini, 2013.

$Tutiarnynaibaho Et Al., Manajemenmutu Pendidikan (Media Sains Indonesia,
2021), Https://Books.Google.Co.Id/Books?ld=Rofveaaagbaj.; Tamrat, W. (2019).
Evaluating the evaluator: Private providers’ views of a quality assurance agency. Quality
in Higher Education, 25(2), 191-207. https:/ /doi.org/10.1080/13538322.2019.1636495

4 Salto, D. J. (2021). Beyond national regulation in higher education? Revisiting
regulation and understanding organisational responses to foreign accreditation of
management education programmes. Quality in Higher Education, 27(2), 206-221.
https:/ /doi.org/10.1080/13538322.2020.1833420
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units, pathways, and levels of education. In the National Education System Law in
Chapter I, Chapter 1, and (32) it is stated that accreditation is an activity to assess
the suitability of programs in educational units based on predetermined criteria.5

Accreditation is a systematic and comprehensive assessment process of
educational institutions (government and private institutions) carried out by an
institution. The institution that carries out accreditation is the National
Accreditation Body (BAN) which has been established by the government. This
assessment is carried out to assess whether the educational program run by the
institution is appropriate or not, both formal and non-formal education.6 This was
confirmed by Malik et al that accreditation is a process of assessing the suitability
of an educational program or institution which refers to established criteria as
stated in Law Number 20 of 2003 concerning the national education system,
chapter 1 (22).

Furthermore, in regulation’s of ministry of education and culture number 13
of 2018 and number 1 of 2022 it is also stated that accreditation is a process of
assessing the feasibility of educational programs implemented by educational
institutions, both early childhood education units, primary education, secondary
education, higher education, and non-formal education.” The assessment carried
out by the National Accreditation Body is expected to provide an overview of the
feasibility of implementing the program by all educational institutions.8 In this
case, all educational institutions are required to be accredited by the authorized
institution. If an educational institution is not accredited, then the institution does
not receive recognition and may not carry out educational activities.?

5Nirva Diana, Manajemenmutu Pendidikan (Malang: Cvliterasi Nusantara
Abadi, 2023), Https:/ /Books.Google.Co.Id /Books?Id=Hseoeaaagbaj; Shah, M. (2013). The
effectiveness of external quality audits: A study of Australian universities. Quality in Higher
Education, 19(3), 358-375. https:/ /doi.org/10.1080/13538322.2013.852300

¢ Hou, A. Y. C, Kuo, C. Y., Chen, K. H. ], Hill, C, Lin, S. R,, Chih, J. C.-C, &
Chou, H. C. (2018). The implementation of self-accreditation policy in Taiwan higher
education and its challenges to university internal quality assurance capacity building.
Quality in Higher Education, 24(3), 238-259.
https:/ /doi.org/10.1080/13538322.2018.1553496

7 Masdar Limbong, Firmansyah Firmansyah, And Fauzi Fahmi, “Integrasi
Kurikulum Pendidikan Berbasis Multikultural,” Edu-Riligia: Jurnal Ilmu Pendidikan Islam
Dan Keagamaan, 2022, Https://Doi.Org/10.47006/Er.V5i4.12933.; Altrichter, H., &
Kemethofer, D. (2015). Does accountability pressure through school inspections promote
school improvement? School Effectiveness and School Improvement, 26(1), 32-56.
https:/ /doi.org/10.1080/09243453.2014.927369

8 Duque, J. F. (2022). The evolving legitimacy of external quality assurance in
Colombian higher education. Quality Assurance in Education, 30(3), 289-303.
https:/ /doi.org/10.1108/ QAE-09-2021-0145

® N Kusuma Et Al, Transformasiadministrasi Pendidikan (Serang Banten:
Sadakurniapustaka, 2023), Https:/ /Books.Google.Co.Id /Books?Id=Bfwleaaagbaj;
Cardoso, S., Rosa, M. ]., & Videira, P. (2018). Academics’ participation in quality assurance:
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RESEARCH METHODS

The method used is a literature review or literature study which contains theories
that are relevant to the problems to be discussed.’® The study describes the
concepts and theories used based on available literature, from books and articles
that have been published in scientific journals.? Literature review functions to
build concepts or theories that form the basis of studies in a research study.12 This
method is carried out as a step to describe, analyze, and study education quality
management from the perspective of national education policy.3

RESULTS AND DISCUSSION
A. School Accreditation

1. About School Accreditation

Accreditation is an activity to assess the suitability of educational
programs and/or units based on predetermined criteria as stated in Law Number
20 of 2003 concerning the National Education System, article 1 (22).
School/madrasah accreditation is a comprehensive assessment process of the
suitability of an educational unit or program, the results of which are realized in
the form of recognition and suitability ranking in the form published by an
independent and professional institution.

Legal basis for implementing accreditation: (1) Law no. 20 of 2003
concerning the National Education System, Chapter XVI Part Two article 60
concerning Accreditation; (2) Government Regulation no. 19 of 2005 concerning
National Education Standards articles 86 and 87; (3) Decree of the Minister of
National Education number: 087 /U /2002 of 2002 concerning school accreditation;
and (4) Decree of the Minister of National Education number: 039/0/2003
concerning the establishment of the National School Accreditation Body

Does it reflect ownership? Quality in  Higher  Education, 24(1), 66-81.
https://doi.org/10.1080/13538322.2018.1433113

10 Heting Chu, “Research Methods In Library And Information Science: A
Content  Analysis,”  Library ~ And  Information  Science  Research, 2015,
Https:/ /Doi.Org/10.1016/].Lisr.2014.09.003.; Faddar, J., Vanhoof, ]., & De Maeyer, S.
(2017). School self-evaluation instruments and cognitive validity: Do items capture what
they intend to? School Effectiveness and School Improvement, 28(4), 608-628.
https://doi.org/10.1080/09243453.2017.1360363

11 Wahyudin Darmalaksana, “Metode Penelitian Kualitatif Studi Pustaka Dan
Studi Lapangan,” Pre-Print Digital Library Uin Sunan Gunung Djati Bandung, 2020.

12Sujarweni W Wiratna, Metodologipenelitian, (Yogyakarta: Pustakabaru,
2014), 57.

13 Sugiyono, “Metode Penelitian Pendidikan. Bandung,” Metode Penelitian
Pendidikan (Pendekatan Kuantitatif, Kualitatif, Dan R&D), 2015.
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(BASNAS) which is tasked with establishing various policies related to the
implementation of school accreditation.4

School/madrasah is a form of formal education unit that includes
Elementary School, Madrasah Ibtidaiyah, Junior High School, Madrasah
Tsanawiyah, Senior High School, Madrasah Aliyah, Middle School Vocational
Schools, Vocational Madrasah Aliyah, Special Schools, Cooperative Education
Units, and other formal education units of the same level.

Eligibility for programs and/or educational units refers to the SNP. SNP
is the minimum criterion regarding the education system in all jurisdictions of the
Unitary State of the Republic of Indonesia. Therefore, SNP must be used as a
reference to fully map the quality profile of schools/madrasahs. Government
Regulation no. 19 of 2005 concerning National Education Standards article 2
paragraph (1) states that the scope of SNP includes: (1) content standards; (2)
process standards; (3) graduate competency standards; (4) standards for educators
and education personnel; (5) facilities and infrastructure standards; (6)
management standards; (7) financing standards; and (8) educational assessment
standards.’> Accreditation activities are expected to be a driving force and can
create a conducive atmosphere for educational development and provide direction
for carrying out sustainable school/madrasah quality assurance, as well as
continuing to strive to achieve the expected quality. Apart from the matters
relating to the accreditation activities above, there are also several things that a
school/madrasah must fulfill when accreditation is to be implemented, namely: 1)
Having an institutional decision letter from the school's technical implementation
unit (UPT); 2) Have all students at all grade levels; 3) have educational facilities
and infrastructure; 4) Have educational staff; 5) Implementing the national
curriculum; and 6) have completed students.1¢

14 Chu, H. (2015). Research methods in library and information science: A
content analysis. Library &  Information  Science  Research, 37(1), 36-41.
https:/ /doi.org/10.1016/j.lisr.2014.09.003; Hofer, S. 1., Holzberger, D., & Reiss, K. (2020).
Evaluating school inspection effectiveness: A systematic research synthesis on 30 years of
international ~ research.  Studies in  Educational  Evaluation, 65,  100864.
https:/ /doi.org/10.1016/j.stueduc.2020.100864

15 Pham, H. T. (2018). Impacts of higher education quality accreditation: A case
study in  Vietnam.  Quality in  Higher  Education,  24(2),  168-185.
https:/ /doi.org/10.1080/13538322.2018.1491787; Pasaoglular1 Sahin, N., & Olgac Ttirker,
O. (2022). A programme curricula evaluation framework as a pillar of internal quality
assurance. Quality Assurance in Education, 30(4), 507-522. https:/ /doi.org/10.1108/QAE-
11-2021-0181

16 Kacaniku, F. (2020). Towards quality assurance and enhancement: The
influence of the Bologna Process in Kosovo’s higher education. Quality in Higher Education,
26(1), 32-47. https:/ /doi.org/10.1080/13538322.2020.1737400; Kumar, A., Gawande, A., &
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2. Objectives of School/Madrasah Accreditation

School/madrasah accreditation aims to:

(a) Providing information about the feasibility of the school/madrasah being
implemented;

(b) Providing recognition of eligibility ratings;

(c) Mapping the quality of education referring to national education
standards; and

(d) Providing accountability to stakeholders as a form of public accountability.

3. Benefits of School/Madrasah Accreditation Results

The results of school/madrasah accreditation are useful as:

(@) Reference in efforts to improve the quality and development of
schools/madrasas;

(b) Feedback in efforts to empower and develop the performance of
school/madrasah residents in order to implement the school/madrasah
vision, mission, goals, targets, strategies, and programs;

(c) Motivation for schools/madrasahs to continue to improve the quality of
education in a gradual, planned, and competitive manner at the
district/city, provincial, national, even regional, and international levels;
and

(d) Information and recommendations from the Government, regional
governments, educational foundations/institutions, and school/ madrasah
committees in order to improve school quality.

Thus, for the Government and regional governments, the results of
accreditation can be used as material for consideration in formulating policies to
improve the quality of education for which they are responsible. For
school/madrasah principals, it is hoped that the results of accreditation can be
used as information for mapping indicators of suitability for the quality of the
school/madrasah, the performance of the school/madrasah community,
including the performance of the school/madrasah principal during the period of
his leadership. In addition, the results of accreditation are also needed by
school/madrasah principals as input for preparing programs and
school/madrasah income and expenditure budgets.

For teachers, the results of accreditation are an encouragement to always
improve themselves and work hard to provide the best service for students in

Raibagkar, S. S. (2022). Quality complacency in Indian higher education institutions
between the second and third cycles of accreditation. Quality Assurance in Education, 30(4),
431-445. https:/ /doi.org/10.1108/ QAE-01-2022-0019
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order to maintain and improve the quality of schools/madrasahs. For students,
superior accreditation results will foster a sense of confidence that they are
receiving quality education, and an accreditation certificate is a proof that they are
attending a quality school/madrasah. For the community and especially parents
of students, the results of accreditation are expected to provide accurate
information about the educational services provided by each school/ madrasah, so
that the community and especially parents can consciously and responsibly make
the right decisions and choices regarding their children's education according to
their needs. and abilities.1”

4. School/Madrasah Accreditation Function

School/madrasah accreditation has the following functions:

(a) Knowledge, namely information for all parties regarding the suitability of
schools/madrasahs seen from various related elements that refer to
national education standards.

(b) Accountability, namely a form of responsibility of the school/ madrasah to
the public, whether the services carried out and provided by the
school/madrasah have met the expectations or desires of the community.

(c) Guidance and development, namely the basis for schools/madrasas,
government, and society in efforts to improve or develop the quality of
schools/madrasas.18

5. Principles for Implementing School/Madrasah Accreditation

School/madrasah accreditation is carried out based on the following 6 (six)

principles:

(a) Objectively, various aspects related to the quality performance of
schools/madrasahs are examined according to actual conditions based on
predetermined indicators.

(b) Comprehensive, assessment of the quality performance of
schools/madrasahs is carried out on all aspects as a whole so that the

17 Mussawy, S. A. ], & Rossman, G. B. (2021). Quality assurance and
accreditation in Afghanistan: Exploring sensemaking and sensegiving in policy
implementation. Quality in Higher Education, 27(1), 99-122.
https:/ /doi.org/10.1080/13538322.2020.1833419; Romanowski, M. H. (2022). The idolatry
of accreditation in higher education: Enhancing our understanding. Quality in Higher
Education, 28(2), 153-167. https:/ /doi.org/10.1080/13538322.2021.1948460

18 Mussawy, S. A. ], & Rossman, G. B. (2021). Quality assurance and
accreditation in Afghanistan: Exploring sensemaking and sensegiving in policy
implementation. Quality in Higher Education, 27(1), 99-122.
https:/ /doi.org/10.1080/13538322.2020.1833419; Romanowski, M. H. (2022). The idolatry
of accreditation in higher education: Enhancing our understanding. Quality in Higher
Education, 28(2), 153-167. https:/ /doi.org/10.1080/13538322.2021.1948460
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results obtained can fully describe the feasibility conditions of each
school /madrasah.

(c) Fair, in implementing accreditation, schools/madrasahs do not
differentiate on the basis of culture, beliefs, or social culture, and do not
look at the status of the school/madrasah, whether public or private.
Schools/madrasahs are served and treated fairly and non-discriminatorily.

(d) Transparent, information relating to school/madrasah accreditation such
as accreditation tools, standard operational guidelines (POS), schedules,
assessment systems, and accreditation results can be accessed by the
public.

(e) Accountable: School/madrasah accreditation can be accounted for by
stakeholders in terms of methods, implementation processes, and
assessment results.

(f) Professional School/madrasah accreditation is carried out by assessors
who have adequate competence, training, and integrity.1®

6. School/Madrasah Accreditation Mechanism

The flow of the school/madrasah accreditation process can be

explained as follows:20

a. IASP Socialization and Implementation of Accreditation.

BAN-S/M determines the number and list of target schools/madrasas
that will be accredited in each province. The basis for this determination is
the output from the monitoring dashboard, re-accreditation applications,
and community reports. EDS/M filling is carried out regularly in the
integrated monitoring system in Sispena which has been determined by
BAN-S/M. Sispena-S/M is not a tool, but rather one of the main tools used
to determine whether or not the accreditation process is running. Sispena-

19 Snyder, H. (2019). Literature review as a research methodology: An overview
and guidelines. Journal of Business Research, 104, 333-339.
https:/ /doi.org/10.1016/].jbusres.2019.07.039; Staub, D. (2019). ‘Another accreditation?
What's the point?’ Effective planning and implementation for specialised accreditation.
Quality in Higher Education, 25(2), 171-190.
https://doi.org/10.1080/13538322.2019.1634342
20 Abdul Malik Et Al., Pedomanakreditasisekolah Dan Madrasah Tahun 2023
(Jakarta Selatan: Badan Akreditasi Nasional Sekolah/Madrasah, 2023).; Lépez, D. A,
Espinoza, O., Rojas, M. J., & Crovetto, M. (2022). External evaluation of university quality
in Chile: An overview. Quality Assurance in Education, 30(3), 272-288.
https:/ /doi.org/10.1108/ QAE-08-2021-0141; Hauptman Komotar, M. (2020). Discourses
on quality and quality assurance in higher education from the perspective of global
university ~ rankings.  Quality = Assurance  in  Education,  28(1),  78-88.
https:/ /doi.org/10.1108/ QAE-05-2019-0055
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S/M s the first gateway to determine whether a school/ madrasah can take
part in the accreditation process or not. It is possible for schools/madrasahs
to be re-accredited if they regularly fill out annual input regarding
school/madrasah performance.

b. Assessment of the Adequacy of Accreditation Targets and Assignment of
Assessors.

The determination of schools/madrasahs that will be visited is based
on the output of the monitoring dashboard which states that the
school/madrasah's performance has decreased, or applications for re-
accreditation (reaccreditation). The school/madrasah targeted for
visitation must meet the absolute requirements determined by BAN-S/M
to be able to visit. After determining the accreditation target, the assessor
who will be assigned can carry out an adequacy assessment to assess the
feasibility of the visitation. After the adequacy assessment is carried out,
the provincial BAN-S/M next determines and assigns assessors to carry out
visits to the target schools/madrasahs.

c. Visit to School/Madrasah

Schools/madrasahs that have been determined to be eligible for
visitation must be visited by assessors assigned by the provincial BAN-
S/M. Visitation is an activity to verify, validate, and clarify data and
information that has been filled in by the school/madrasah in Sispena-S/M
through interviews and observations of the objective conditions of the
school/madrasah. Visitation can be done in 2 (two) ways, namely offline
or online.

d. Validation and Verification

Visitation Results Assessors who have completed the visitation
provide a report to the provincial BAN-S/M. The visitation report needs to
be validated, to ensure the accreditation process and results are credible
and accountable.

e. Verification of Validation Results and Preparation of Recommendations.

After the validation of the visitation process and results, the provincial
BAN-S/M carries out verification of the validation results and prepares
recommendations. This activity is carried out so that the determination of
accreditation results is truly objective in accordance with the situation of
the school/madrasah. Recommendations for the results of the accreditation
visit must be prepared by the Provincial BANS/M based on an analysis of
IASP2020 items and components using the recommendation preparation
method which is carried out using a cross-cutting analysis model.
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Recommendations also need to pay attention to the recommendation notes
prepared by the assessor.
f. Determination of Accreditation Results and Recommendation.

The results and recommendations for school/madrasah accreditation
are determined through the provincial BAN-5/M plenary meeting which
is attended by BANS/M members. The provincial BANS/M plenary
meeting determines the results of accreditation through a Decree on
School/Madrasah Accreditation Results which is carried out every year.
Recommendations prepared based on the results of accreditation are
submitted to related parties to be used in planning to improve the quality
of education.

g. Announcement of Accreditation Results

The public needs to obtain information about the accreditation status
and ranking of schools/madrasahs. For this reason, BAN-S/M and
provincial BAN-S/M need to announce the results of school/madrasah
accreditation to the public via the BAN-S/M website and carry out
outreach. Within 14 (fourteen) working days after the announcement the
school/madrasah and community are given the opportunity to submit
objections/rebuttals to the accreditation results to the provincial BAN-S/M
and/or BAN-S/M. If up to 14 (fourteen) working days after the
announcement there are no objections from the school/madrasah and/or
community regarding the accreditation results, then the results of the
accreditation determination are considered final and cannot be contested.

h. Issuance of Accreditation and Recommendation Certificates

The certificate is issued within 14 (fourteen) days after the
announcement of the accreditation results. If there are
complaints/objections to the results of accreditation at a particular
school/madrasah, the granting of certificates and recommendations to the
school/madrasah will wait until there is a follow-up and a decision from
the provincial BANS/M.

i. Collaborative Education Unit Accreditation Mechanism

The Collaborative Education Unit (SPK) accreditation mechanism
refers to the school/madrasah accreditation mechanism using the SPK
accreditation tool and is managed by BAN-S/M

7. School/Madrasah Accreditation Organizing Organization

School/madrasah accreditation is carried out by the National Accreditation Board
for Schools/Madrasahs (BAN-S/M) which is a non-structural, non-profit, and
independent government body, which is under and responsible to the Minister of
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Education and Culture. In carrying out its duties, BAN S/M appoints a team of
experts, assessors, and ad hoc teams as needed, while in administrative activities
BAN S/M is supported by a secretariat team. In implementing accreditation, BAN-
S/M is assisted by the Provincial BAN-S/M. The number and members of the
Provincial BAN-S/M are determined by BAN-S/M taking into account the
number of educational units and area size. Provincial BAN-S/M in carrying out its
duties, can be assisted by the Regency/City Accreditation Implementation
Coordinator (KPA-S/M) with the approval of BAN-S/M.

a. National Accreditation Board for Schools/Madrasahs (BAN-S/M)

BAN-5/M members consist of experts in the fields of education evaluation,
curriculum, education management, and professionals/practitioners who have
insight, experience, and commitment to improving the quality and relevance of
education. BAN-S/M has an organizational structure consisting of:

(1) Chairman and member;
(2) Secretary and member; and
(3) Members.

BAN-S/M's duties and authorities include:
(1) Establishing policies and developing an accreditation system in accordance
with the principles of national continuous quality improvement;

(2) Formulate accreditation criteria and tools to be proposed to the Minister;

(3) Establish accreditation implementation policies;

(4) Carrying out socialization of accreditation policies, criteria and tools;

(6) Plan national accreditation targets based on priorities;

(6) Evaluate the accreditation implementation process and follow up on
accreditation results;

7) Developing and evaluating provincial BAN-S/M;

)
) Provide recommendations on accreditation results;

) Issue certificates of accreditation results to educational units;
0

11) Collaborating with relevant stakeholders at national and international
levels; and
(12) Carry out administration of BAN-S/M.

b. Provincial National Accreditation Board for Schools/Madrasahs (BAN-S/M).

Provincial BAN-S/M members consist of experts in the fields of education
evaluation, curriculum, education management, and professionals/practitioners
who have insight, experience, and commitment to improving the quality and
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relevance of education. The provincial BAN-S/M has an organizational structure
consisting of:

(@) Chairman and member;

(b) Secretary and member; and

(c) Members.2!

The tasks of provincial BAN-S/M include:

(1) Implementing the accreditation system policies that have been determined
by BAN-S/M;

(2) Carry out policies for implementing educational unit accreditation,
including reassessment of educational unit accreditation results;

(3) Carry out mapping of educational units based on accreditation readiness
based on self-evaluation through the application of the accreditation
assessment system.

(4) Plan annual accreditation programs and targets according to the readiness
of educational units and BAN-S/M priorities;

(5) Assign, monitor, and evaluate the performance of assessors in
implementing accreditation;

(6) Socialize the BAN-S/M policy to relevant government agencies, education
providers, education units and the community;

(7) Carry out guidance and socialization of the accreditation assessment
system application;

(8) Conduct assessor training in accordance with the guidelines set by BAN-

S/M;

) Manage the accreditation database system;

(10) Carry out quality control of accreditation implementation;

(11) Submit program implementation reports, accreditation results, and follow-
up recommendations to BAN-S/M and stakeholders in the context of
quality assurance in accordance with the scope of their respective
authorities;

(12) Handling appeals submitted regarding accreditation status and accredited
ranking

(13) Coordinate with KPA

2l Yeung, S. Y. S. (2012). A school evaluation policy with a dual character:
Evaluating the school evaluation policy in Hong Kong from the perspective of curriculum
leaders. Educational ~Management Administration &  Leadership, 40(1), 37-68.
https:/ /doi.org/10.1177/1741143211420616;, Dakovic, G., & Gover, A. (2019). Impact
evaluation of external quality assurance by the Institutional Evaluation Programme.

Quality in Higher Education, 25(2), 208-224.
https://doi.org/10.1080/13538322.2019.1635304
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(14) Synergize with the Quality Assurance Technical Implementation Unit;
(15) Carry out the administration of the Provincial BAN-S/M; and
(16) Carry out other tasks in accordance with BAN-S/M policy.22

c. School/Madrasah Accreditation Implementation Coordinator (KPA-S/M)
If necessary, Provincial BAN-S/M can appoint KPA-S/M in
Regency/City whose duties are:
(1) Helping to socialize BAN-S/M and BAN-S policies /M Province to
schools/madrasas that will be accredited; and
(2) Help verify school/ madrasah data23

B. Higher Education Accreditation
1. About Higher Education Accreditation

Accreditation is a form of assessment (evaluation) of the suitability and
quality of higher education institutions or study programs carried out by
organizations or independent bodies outside higher education institutions.
Another form of external quality assessment is assessment related to
accountability, granting permits, and granting licenses by certain bodies. Different
from other forms of quality assessment, accreditation is carried out by peer experts
and those who understand the nature of higher education management as a Team
or Group of Assessors. Decisions regarding suitability and quality are based on an
assessment of various evidence related to established standards and based on the
reasoning and considerations of peer experts (judgments of informed experts).
Required evidence includes a written report prepared by the tertiary institution to
be accredited which is verified and validated through visits by peer experts to the
domicile of the tertiary institution.2*

Accreditation is an External Quality Assurance System as part of the
Higher Education Quality Assurance System. In its implementation in accordance

2 Aburizaizah, S. J. (2022). The role of quality assurance in Saudi higher
education institutions. International Journal of Educational Research Open, 3, 100127.
https://doi.org/10.1016/i.ijedro.2022.100127; Kemethofer, D., Gustafsson, J.-E., &
Altrichter, H. (2017). Comparing effects of school inspections in Sweden and Austria.
Educational Assessment, Evaluation and Accountability, 29(4), 319-337.
https:/ /doi.org/10.1007/511092-017-9265-1

2 Fernandes, J. O., & Singh, B. (2022). Accreditation and ranking of higher
education institutions (HEIs): Review, observations and recommendations for the Indian
higher education system. The TQM Journal, 34(5), 1013-1038.
https://doi.org/10.1108/ TOM-04-2021-0115

24 Badan Akreditasi Nasional Perguruan Tinggi, —Akreditasiperguruan Tinggi
Kriteria Dan Proseduriapt3.0,| Badan Akreditasi Nasional Perguruan Tinggi (2019).
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with Law Number 12 of 2012 concerning Higher Education, Higher Education
accreditation is mandated by the National Accreditation Board for Higher
Education (BAN-PT).%5 As a process, accreditation is BAN-PT's effort to assess and
determine the quality status of higher education institutions based on established
quality criteria. As a result, accreditation is the quality status of higher education
institutions that is announced to the public. Thus, the objectives and benefits of
higher education accreditation are as follows.

Providing guarantees that accredited higher education institutions have
met the quality criteria set by BAN-PT so that they are able to provide protection
for the community from higher education institutions that do not meet the criteria.
b. Encourage universities to continuously make improvements and maintain high
quality. c. The results of accreditation can be used as material for consideration in
credit transfers, proposals for assistance and allocation of funds, as well as
obtaining recognition from interested bodies or agencies.26

The validity period for Accreditation for Study Programs and Higher
Education Institutions determined by BAN-PT is 5 (five) years. BAN-PT will again
extend the Accreditation period without going through an application for an
Accreditation extension after an evaluation has been carried out by BAN-PT using
data and information obtained from the Ministry, and/or due to public reports
regarding alleged violations of statutory provisions in the field of higher
education, and/or a decline in quality in the provision of higher education based
on PDDikti data (Law Number 12 of 2012 concerning Higher Education Article 52
paragraph (4) and Ministerial and Cultural Regulation Number 5 of 2020
concerning Accreditation of Study Programs and Higher Education Article 6)
According to Ministerial and Cultural Regulation Number 5 of 2020 concerning
Accreditation of Study Programs and Higher Education Article 12 paragraph (2)
Accreditation stages consist of: a) evaluation of data and information; b)
determination of Accreditation rating; and c) monitoring and evaluating
Accreditation ratings.?”

2. National Accreditation Board for Higher Education (BAN-PT)

% Badan Akreditasi Nasional Perguruan Tinggi, —Akreditasiperguruan Tinggi:
Instrumenpemantauan Dan Evaluasiperingkatakreditasi, Perguruan Tinggi Akademik
Dan Vokasi, | Badan Akreditasi Nasional Perguruan Tinggi (2022).

26 Badan Akreditasi Nasional Perguruan Tinggi, —Akreditasiperguruan Tinggi
Kriteria Dan Proseduriapt 3.0.

27 Badan  Akreditasi Nasional Perguruan Tinggi, —Panduan
Pelaksanaanpemantauan Dan Evaluasiperingkatakreditasi - Perguruan Tinggi Akademik,|
Badan Akreditasi Nasional Perguruan Tinggi (2020).

785

[@recie]

This work is licensed under a Creative Commons Attribution-NonCommercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
(JIERM): Vol. 5 No. 3, Sep - Dec 2023
Page 772-796

The National Accreditation Board for Higher Education (BAN-PT) is a
body formed by the Government to carry out and develop higher education
accreditation independently. The National Accreditation Board for Higher
Education (BAN-PT) was founded in 1994 based on Law number 2 of 1989
concerning the National Education System and further regulated by Government
Regulation number 60 of 1999 concerning Higher Education. Accreditation by the
National Accreditation Board for Higher Education (BAN-PT) began to be
implemented in 1997.

The process and results of accreditation carried out by BAN-PT have been
recognized and have had an impact on improving the quality of the
implementation of study programs and higher education institutions in Indonesia.
In October 2016, there were 1012 higher education institutions accredited by BAN-
PT, while the number of accredited study programs was 18,873 study programs.

Law no. 12 of 2012 concerning Higher Education further regulates quality
assurance of higher education and accreditation. Furthermore, based on the
Regulation of the Minister of Research, Technology and Higher Education
Number 32 of 2016, in carrying out its functions BAN-PT has a structure of organs:
theAccreditation Council; and the Executive Board. Effective September 22, 2016,
BAN-PT officially has 9 members of the Accreditation Council and 5 members of
the Executive Board. BAN-PT has duties and authorities based on Minister of
Research, Technology, and Higher Education Regulation Number 32 of 2016,
namely:

(@) Developing an accreditation system for Study Programs and Universities in
line with higher education development policies;

(b) Develop and establish Higher Education accreditation instruments based on
Higher Education Standards;

(c) Carry out higher education accreditation;

(d) Issue, change, or revoke decisions regarding the accreditation status and
accredited ranking of higher education institutions;

(e) Examine, carry out truth tests, and decide on objections raised regarding the
accreditation status and/or accredited ranking of the Higher Education
Institution;

(f) Fuilding and developing networks with stakeholders at both national and
international levels;

(g) Garry out an assessment of the feasibility of establishing LAM as a basis for
recommendations for the Minister's recognition of LAM;

(h) Evaluate LAM performance periodically with the results submitted to the
Minister;

786

[@recie]

This work is licensed under a Creative Commons Attribution-NonCommercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
(JIERM): Vol. 5 No. 3, Sep - Dec 2023
Page 772-796

(i) Prepare evaluation instruments for the establishment of Higher Education
Institutions based on National Higher Education Standards together with
the Director General of Institutions for Science, Technology and Higher
Education;

() Provide recommendations for fulfilling the minimum accreditation
requirements for the establishment of higher education institutions to the
Directorate General of Institutional Science, Technology and Higher
Education; and

(k) Submit accreditation results reports accompanied by periodic
recommendations to the Minister.2

C. Accreditation of Early Childhood Education and Non-Formal Education
1. Regarding Accreditation of Early Childhood Education and Non-Formal
Education

Law of the Republic of Indonesia Number 20 of 2003 concerning the
National Education System states in Chapter 1 (22) that accreditation is an activity
to assess the suitability of programs in educational units based on predetermined
criteria. Article 60 paragraph 1 states that accreditation is carried out for
educational programs and units in formal and non-formal education pathways, at
every level and type of education.?? Non-formal education units consist of Pre-
School institutions, course institutions, training institutions, study groups,
community learning activity centers, taklim assemblies, and early childhood
education in the form of playgroups, child care centers, and similar educational
units.30 Republic of Indonesia Government Regulation Number 13 of 2015 which
is the second amendment to Republic of Indonesia Government Regulation
Number 19 of 2005 concerning National Education Standards (SNP) which further
regulates PAUD and PNF accreditation is wrong in chapter 2 (2) states that
accreditation is wrong one tool for Education Quality Assurance and Control in
accordance with SNP. The government regulation above in article 86 paragraph 3
states that accreditation is carried out as a form of public accountability, carried
out objectively, fairly, transparently and comprehensively using instruments and
criteria that refer to the SNP.

28 Badan Akreditasi Nasional Perguruantinggi ,Organisasi Dan Tata Laksana
Ban-Pt, Diaksesmelalui Http://Ban-Pt. Kemdikbud.Go.ld/Organisasi-Dan-Tata-Laksana-
Ban-Pt, Pada Tanggal 10 Mei 2023.

2 Badan Akreditasi Nasional Pendidikan Anakusia Dini Dan Pendidikan Non
Formal, Pedomankebijakan Dan Mekanismeakreditasipaud Dan Pnftahun 2018 (Jakarta:
Badan Akreditasi Nasional Pendidikan Anakusia Dini Dan Pendidikan Non Formal, 2018).

30 Badan Akreditasi Pendidikan Non Formal, Kebijakanakreditasi Pendidikan
Non Formal (Jakarta: Badan Akreditasi Pendidikan Non Formal, 2011).
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Thus, PAUD and PNF accreditation is an activity to assess the suitability of
PAUD and PNF education units based on predetermined criteria to provide
educational quality assurance. In its operations, PAUD and PNF accreditation uses
assessment instruments that are designed based on open criteria. These criteria
were developed from eight (8) SNPs. The results of accreditation itself are a form
of public accountability that must be carried out objectively, fairly, transparently,
and comprehensively.3 PAUD and PNF accreditation is mandatory for all PAUD
and PNF education units. They are required to submit an application, when they
are ready the educational unit will carry out a self-evaluation using technical
instructions officially issued by BAN PAUD and PNF. PAUD and PNF education
units are required to provide honest answers and correct documents so that
funding for accreditation by the state can run effectively and efficiently. PAUD and
PNF education units must prepare themselves to take part in the accreditation
process. This must be designed as an effort to improve quality and develop
educational units in a sustainable manner.

The accreditation process and results are open to the public. The general
public can thus make considerations in choosing an educational unit based on the
desired quality. It is also hoped that this will encourage PAUD and PNF education
units to always develop a culture of quality in the management/delivery of
education. In this way, PAUD and PNF education units will always be ready to
provide the best service as well as be ready to accept programs related to other
quality improvements.32

The aims and benefits of accreditation of PAUD and PNF education units
are as follows.

a. The purpose of accreditation of PAUD and PNF education units is to control
and guarantee the quality of PAUD and PNF education programs and units
in the territory of the Republic of Indonesia.

b. Benefits of accreditation of PAUD and PNF education units:

31 Formal, Pedomankebijakan Dan Mekanismeakreditasipaud Dan Pnftahun
2018. 6 Niroo, W. T., & Glass, C. R. (2022). Illusions of improvement: Aspirations and
realities of quality assurance and accreditation policy in Afghanistan higher education.
Higher Education Research & Development, 41(3), 952-966.
https://doi.org/10.1080/07294360.2020.1867514; Manatos, M. J., & Huisman, ]J. (2020). The
use of the European Standards and Guidelines by national accreditation agencies and local
review panels. Quality in Higher Education, 26(1), 48-65.
https://doi.org/10.1080/13538322.2020.1728835

32 Ibid. 7

788

[@recie]

This work is licensed under a Creative Commons Attribution-NonCommercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
(JIERM): Vol. 5 No. 3, Sep - Dec 2023
Page 772-796

(1) Building a culture of quality in a sustainable, planned, and competitive
manner at the district/city, provincial, regional, national, and even
international levels;

(2) Encourage PAUD and PNF Units to always strive to improve the quality
of PAUD and PNF programs;

(3) Utilize all reliable and accurate accreditation results information as
feedback in an effort to improve the performance of PAUD and PNF
units;

(4) Asamap of education quality in one region and nationally; and

() Can access educational resources from the government and
community.33

2. National Accreditation Board for Early Childhood Education and Non-
Formal Education (BAN PAUD and PNF)

Article 60 paragraph 2 Law no. 20 of 2003 concerning the National
Education System states regarding accreditation that accreditation of educational
programs and units is carried out by the Government and/or authorized
independent institutions as a form of public accountability. Based on the latest
Government Regulation regarding accreditation PP No. 13 of 2015 which is the
second amendment to PP number 19 of 2005 in article 1 (32) states that the National
Accreditation Body for Early Childhood Education and Non-formal Education,
hereinafter referred to as BAN PAUD and PNF, is an independent evaluation body
that determines the suitability of programs and/or units of early childhood
education and non-formal education by referring to National Standards.
Education (SNP).34

Article 60 paragraph 2 Law no. 20 of 2003 concerning the National
Education System states regarding accreditation that accreditation of educational
programs and units is carried out by the Government and/or authorized
independent institutions as a form of public accountability.?> Based on the latest

33 Ibid. 28.

3 Candra Wijaya Et Al, “Management Of Islamic Education Based On
Interreligious Dialogue In The Learning Process In Schools As An Effort To Moderate
Religion In Indonesia,” Review Of International Geographical Education Online, 2021,
Https:/ /Doi.Org/10.48047 /Rigeo.11.05.310.; Frank, A., Kurth, D., & Mironowicz, I. (2012).
Accreditation and quality assurance for professional degree programmes: Comparing
approaches in three European countries. Quality in Higher Education, 18(1), 75-95.
https://doi.org/10.1080/13538322.2012.669910

% Firmansyah Firmansyah, “A New Paradigm On Human Resources
Management In State Islamic University,” Al-Ishlah: Jurnal Pendidikan 14, No. 1 (2022): 71-
84, Https:/ /Doi.Org/Hittps:/ /Doi.Org/10.35445/ Alishlah.V14i1.1513.; Gustafsson, J.-E.,
Ehren, M. C. M., Conyngham, G., McNamara, G., Altrichter, H., & O’Hara, J. (2015). From
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Government Regulation regarding accreditation PP No. 13 of 2015 which is the
second amendment to PP number 19 of 2005 in chapter 1 (32) states that the
National Accreditation Body for Early Childhood Education and Non-formal
Education, hereinafter referred to as BAN PAUD and PNF, is an independent
evaluation body that determines the suitability of programs and/or units of early
childhood childhood education and non-formal education by referring to National
Standards. Education (SNP).36

Members of BAN PAUD and PNF are appointed by the Minister of
Education and Culture and consist of experts in the fields of education evaluation,
curriculum, education management, or professional experts/practitioners who
have insight, experience and commitment to improving the quality and relevance
of education. Based on the ministerial regulations above, BAN PAUD and PNF
have the following duties:

(a) Establishing policies and developing an Accreditation system in
accordance with the principles of national continuous quality
improvement;

(b) Formulate Accreditation criteria and tools to be proposed to the Minister;
e. determine Accreditation implementation policies;

(c) Carry out socialization of Accreditation policies, criteria and tools;

(d) Planning national Accreditation targets based on Ministry priorities;

(e) Evaluating the process of implementing Accreditation and following up on

Accreditation results;
f) Developing and evaluating BAN PAUD and Provincial PNF;
g) Provide recommendations on Accreditation results;
h) Issue certificates of Accreditation results to Education Units;
i) Report Accreditation results to the Minister;
(j) Collaborate with relevant stakeholders at national and international levels;

(
(
(
(

and
(k) Carry out BAN administration.3”

inspection to quality: Ways in which school inspection influences change in schools. Studies
in Educational Evaluation, 47, 47-57. https:/ /doi.org/10.1016 /i.stueduc.2015.07.002

3% Rahnuma, N. (2020). The Bangladeshi higher education quality assurance
framework: A pathway for transformation. Quality in Higher Education, 26(1), 14-31.
https:/ /doi.org/10.1080/13538322.2020.1729309; Zheng, H., & Thomas, S. M. (2022). The
challenges of school inspection practice in demonstrating and improving education
quality: Stakeholder perceptions in China. Educational Assessment, Evaluation and
Accountability, 34(3), 391-422. https:/ /doi.org/10.1007 /s11092-022-09390-2

%7 Honingh, M., van Genugten, M., de Gooyert, V., & Blom, R. (2022). What is
the impact of a principle-based inspection approach? School Effectiveness and School
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BAN PAUD and PNF have the following organizational structure: Chairman
concurrently member;

(@) Secretary cum member; and

(b) Member.38

3. BAN PAUD and PNF Accreditation Process

The accreditation process will begin with checking the completeness of the
accreditation files/documents using the Sispena application at the Accreditation
Application Classification (KPA) stage which is carried out by the BAN PAUD and
PNF Provincial secretariat during working hours. In the KPA process the
secretariat checks the existence of Major documents and the minimum number of
scores. 392 (PAUD), 472 (LKP) and 438 (PKBM/SKB) as well as checking the
completeness of the documents attached by the Institution, including the
Application Letter, Statement of Absolute Responsibility (SPTJM), 8 SNP
document attachments and supporting photo attachments. If there are still
documents that have not been uploaded, the BAN PAUD and PNF Provincial
secretariat will immediately contact the institution to complete them.

If the PAUD and PNF units are declared to have passed the KPA, they will
proceed to the next process, namely the Accreditation Application Feasibility
Examination (PKPA) carried out by assessors assigned by BAN PAUD and PNF
for 3 days. The PKPA process continues with the Visitation stage which is carried
out for 10 days with a report upload deadline of 5 days. The next stage is Validation
and Verification carried out by assessors assigned by BAN PAUD and PNF for 3
days.

The final stage is the determination of validation and verification by BAN
PAUD and PNF members with a time limit of 7 days from the time the validation
and verification results are received. The validation and verification results will be
reported by members of BAN PAUD PNF who were present during the validation
process in the RPKA BAN PAUD and PNF to obtain accreditation results in the
relevant province. Henceforth, BAN PAUD and PNF will issue a Decree on

Improvement, 33(2), 236-259. https://doi.org/10.1080/09243453.2021.1977340; Gaertner,
H., Wurster, S., & Pant, H. A. (2014). The effect of school inspections on school
improvement.  School  Effectiveness and  School —Improvement, 25(4), 489-508.
https:/ /doi.org/10.1080/09243453.2013.811089
3 Acevedo-De-los-Rios, A., & Rondinel-Oviedo, D. R. (2022). Impact, added
value and relevance of an accreditation process on quality assurance in architectural higher
education. Quality in Higher Education, 28(2), 186-204.
https:/ /doi.org/10.1080/13538322.2021.1977482; de Paor, C. (2016). The contribution of
professional accreditation to quality assurance in higher education. Quality in Higher
Education, 22(3), 228-241. https:/ /doi.org/10.1080/13538322.2016.1263925
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Accreditation Results and an Accreditation Certificate signed by the Chair of BAN
PAUD and PNF. The provisions for implementing the stages of the accreditation
process above follow the procedures contained in the guidelines for implementing
the stages issued by BAN PAUD and PNF and follow the quality guide procedures
owned and approved by BAN PAUD and PNF.3°

CONCLUSION

Accreditation is defined as a process of evaluating and assessing the quality
of an institution or institutions carried out by a team of experts who we as assessors
are based on predetermined quality standards. Accreditation also means the
process of evaluating and assessing whether an institution is worthy or not, which
is carried out on an ongoing basis. To further encourage PAUD, School/Madrasah,
Non-Formal Education and Higher Education institutions to always strive to
improve quality in various aspects and in order to increase accountability to the
wider community, efforts to provide accreditation for educational institutions at
every level are a very important need. Accreditation will achieve maximum results
if each PAUD, School/Madrasah, Non-Formal Education and Higher Education
Institution always carries out regular and ongoing self-evaluations in an objective,
honest and transparent manner.
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