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Abstract: Religious diversity in higher education raises important questions
about how educational institutions can foster interfaith understanding without
compromising students’ religious identities. This study explores how non-
Muslim students engage with and respond to Islamic values through Islamic
Religious Education and Al-Islam and Kemuhammadiyahan (AIK) at STKIP
Muhammadiyah Manokwari, Indonesia. Situated within a social constructivist
paradigm, the study adopts a qualitative case study design, drawing on
interviews, observations, audiovisual materials, and documentary evidence to
examine students’ experiences in a religiously diverse academic environment.
The findings suggest that engagement with Islamic and Muhammadiyah
teachings provides opportunities for students to encounter ethical principles,
including honesty (sidq), perseverance, discipline, steadfastness (istigamah), and
tolerance (tasamuh). Students’” reported enthusiasm for learning, confidence in
participating in educational activities, and respectful interactions with Muslim
peers further illustrate how interfaith engagement may develop through
everyday educational experiences. Their participation in Islamic learning and
organisational activities also points to forms of engagement that extend beyond
passive coexistence towards active recognition of religious difference. The study
argues that Islamic Religious Education in multireligious higher education
settings can create opportunities for interfaith learning and reciprocal respect
without requiring students to relinquish their religious identities. These findings
invite closer consideration of how faith-based educational institutions can
negotiate religious commitments and pluralism through inclusive pedagogical
practices.

Keywords: Islamic Religious Education; interfaith learning; non-Muslim
students; religious diversity; Muhammadiyah
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INTRODUCTION

The diversity of religions in Indonesia can be seen in various religions
such as Islam, Protestant Christianity, Catholic Christianity, Hinduism,
Buddhism, Confucianism, and even multiple sects of beliefs and tribal religions
that are still preserved today.! Therefore, in Indonesia, people are free to
worship according to their religion and beliefs.2 Spelling the word Papua, one of
our associations is that most of the Papuan population adheres to the Christian
faith. This stigma was also strengthened when a suggestion later confirmed
Manokwari as the city of the gospel.?

Similarly, Aceh is referred to as Mecca and Makassar as the Veranda of
Medina. Of course, that assumption is valid but irrelevant. Where the Kokoda,
Irarutum, and Arandai tribes are part of the local Papuan population. They
mostly follow Islam from generation to generation. Islam first entered the land
of Papua compared to other religions.* In 1512, a Muslim community was
formed in Misool after contact with Seram and Bugis traders and Banda
intellectuals.>

The region's distinctive characteristics with the contours of the coastal
and mountainous areas then impact people's lives. In the process, it also
influences religious identity. The majority of Papuan immigrants are Muslim.
The arrival of these residents certainly cannot escape the religion they embrace.
Before stepping onto the mainland of Papua, religious awareness had been
formed from the start, obtained from each other's environment. When in the
community, interactions between groups always include spiritual elements as
one element.

It is relevant to religion in Geertz's view. that faith provides the rules of
social order. At the same time, it gives meaning to the world, especially in the

L Abacioglu, C. S., Volman, M., & Fischer, A. H. (2020). Teachers’ multicultural
attitudes and perspective taking abilities as factors in culturally responsive teaching.
British Journal of Educational Psychology, 90(3), 736-752.
https:/ /doi.org/10.1111/bjep.12328

2 Abdullah, M. A. (2014). Religion, science, and culture: An integrated,
interconnected paradigm of science. Al-Jami'ah: Journal of Islamic Studies, 52(1), 175-203.
https:/ /doi.org/10.14421 / ajis.2014.521.175-203.

3Akmaliah, W. (2020). The demise of moderate Islam: New media, contestation,

and reclaiming religious authorities. Indonesian Journal of Islam and Muslim Societies, 10(1),
1-24. https:/ /doi.org/10.18326/ijims.v10i1.1-24.
4 Arifianto, A. R. (2019). Islamic campus preaching organizations in Indonesia:

Promoters of moderation or radicalism? Asian  Security, 15(3), 323-342.
https:/ /doi.org/10.1080/14799855.2018.1461086.

5 Sakai, M., & Isbah, M. F. (2014). Limits to religious diversity practice in
Indonesia: Case studies from religious philanthropic institutions and traditional Islamic
schools. Asian Journal of Social Science, 42(6), 722-746.
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metaphysical realm. Religion will answer human anxiety so that they find a
way of life to serve as a principle.¢ It is also in the opinion of other experts with
the description that religion is a moral guide. The behavior of religious
adherents is then controlled. Then the form of enactment of institutions and
norms so that devotees follow the line set by religion. Of course, he wants
people to be led to salvation and follow the right path. Religion has a role in the
formation of ethnic tendencies. This tendency then impacts enlightenment in
the next phase of the cultural cycle.”

Islam as a religion cannot be separated as a social part of society's
culture8 By taking place in the community, faith finds its elaboration. So, in
everyday life, belief becomes a standard instrument. In Indonesian society, local
cultural identity becomes one with the existence of Islam. The meeting of two
cultures, then there is an acculturation process so that a new form of culture is
realized, each of which does not deny the existence of a culture that has existed
before. From this process, Islam found a different form from other areas of the
Islamic world. Religious experience with local traditions is a unique experience
for a believer.® The diversity in Manokwari, West Papua, is well established, as
evidenced by the existence of togetherness, peace, and tolerance between
religious communities.

This study's main problem is wanting to know interfaith values in Islamic
religious education!®. The research object is non-Muslim students at STKIP
Muhammadiyah Manokwari.l! Therefore, diversity-oriented education can
become a paradigm to reduce tensions that arise because there is no mutual
understanding, tolerance, or willingness to accept differences.2 Education plays

¢ Raihani. (2014). Creating a culture of religious tolerance in an Indonesian school.
South East Asia Research, 22(4), 541-560. https:/ /doi.org/10.5367 / sear.2014.0234.

7 Verkuyten, M., & Yogeeswaran, K. (2017). The social psychology of intergroup
toleration: A roadmap for theory and research. Personality and Social Psychology Review,
21(1), 72-96. https:/ /doi.org/10.1177 /1088868316640974.

8 M. A. Abdullah, “Religion, Science, and Culture: An Integrated, Interconnected
Paradigm of Science,” Al-Jami’ah Journal of Islamic Studies, Vol. 52 No.1 tahun 2014, h. 175-
203, DO https:/ /doi.org/10.14421 / ajis.2014.521.175-203

9 Sleeter, C. E. (2012). Confronting the marginalization of culturally responsive
pedagogy. Urban Education, 47(3), 562-584. https:/ /doi.org/10.1177/0042085911431472.

19 Mietzner, M., & Muhtadi, B. (2020). The myth of pluralism: Nahdlatul Ulama
and the politics of religious tolerance in Indonesia. Contemporary Southeast Asia, 42(1), 58-
84.

11 Raihani. (2018). Education for multicultural citizens in Indonesia: Policies and
practices. Compare: A Journal of Comparative and International Education, 48(6), 992-1009.
https:/ /doi.org/10.1080/03057925.2017.1399250.

12 Verkuyten, M., Yogeeswaran, K., & Adelman, L. (2019). Intergroup toleration
and its implications for culturally diverse societies. Social Issues and Policy Review, 13(1),
5-35. https:/ /doi.org/10.1111 /sipr.12051
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an essential role in social life in Indonesia. Therefore, it is crucial to apply
pluralism education in the realm of education, as stated that there are three
things about pluralism.!3 First, pluralism is not only diverse or plural but also
participates in it. Second, pluralism is not just tolerance but an effort to
understand other people; Third, pluralism is not just relativism, meaning the
linking of commitments between fundamental religious obligations and real
secular responsibilities. Pluralism focuses on differences, not similarities, as well
as a bond, not a release of disagreements and specialties. We must respect each
other and live together peacefully.

STKIP Muhammadiyah Manokwari is a place to study the public from
Islam, Christianity, Catholicism, Buddhism, Hinduism, or Confucianism. It is
proven that up to now, there are also many students on the campus, and even
85% are Christians. It shows that Muhammadiyah, as a da'wah movement in
the world of education, brings together all humans regardless of culture, race,
ethnicity, or religion. However, Muhammadiyah is here to answer people's
problems through education. STKIP Muhammadiyah Manokwari is located on
the edge of sin beach and is right at the top of arfai. With a variety of cultures,
ethnicities, tribes, and religions. And it is dominated by the Protestant Christian
community.

The phenomenon on the STKIP Muhammadiyah Manokwari is about how
the sense of acceptance of interfaith values in Islamic religious education
courses for non-Muslim students is felt. The author observes and feels that non-
Muslim students at STKIP Muhammadiyah Manokwari are very active and
enthusiastic when learning Islamic education and AIK. Students are very
excited about learning in the learning process, and even non-Muslim students
are happy to wear headscarves during the course. It can be seen when
observing these diverse students living in peace, comfort, and without any
disturbance from those of different religions with them. But they respect each
other. In fostering the values of peace and togetherness, many students live in
the same boarding house/rented with friends of different religions. In religious
activities on campus, they are also involved in participating in the cadre of the
Muhammadiyah Student Association (IMM) at the beginning of the semester. In
this IMM cadre, students learn sciences about Islam, both in terms of agidah,
morality, knowledge of the Qur'an and hadith, and other sciences related to
Islam, and they study Islam. The IMM cadres were not offended at all, and the
campus did not force them to follow the cadre, meaning they were sincere and
willing to learn about knowledge even though it was about Islam.

13 Gorski, P. C. (2016). Rethinking the role of “culture” in educational equity: From
cultural competence to equity literacy. Multicultural Perspectives, 18(4), 221-226.
https:/ /doi.org/10.1080/15210960.2016.1228344.
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Non-Muslim students at STKIP Muhammadiyah Manokwari not only
participate in the IMM organizational cadre to learn about Islam, but they also
learn through Mars Muhammadiyah (Sang Surya). Usually, these poems are
sung during formal events such as graduations and other formal events. In
singing Mars Muhammadiyah, the combined students from Muslims and non-
seasons sang it. When they malafadzkan words (YA ALLAH my Lord Robbi,
Muhammad  Junjunganku, Al Islam My Religion, Muhammadiyah My
Movement). We can imagine non-Muslim students chanting sentences
containing Islamic values and claiming the greatness of ALLAH in front of the
general public who attended the graduation or formal event. But uniquely, they
are not offended by the meanings of the word when they know the importance.

The same thing happened on the STKIP Muhammadiyah Manokwari. The
intertwined kinship, tolerance, peace, and comfort are evidence that they are
well aware of peace, which has always been the mecca of harmonious social life.
Apart from that, the Manokwari people have different cultures and customs to
unite as well, as they marry Muslims and non-Muslims so that no wonder in
every family there are Christians and Muslims. Another is that people in culture
have instilled Islamic values into the existing culture without leaving the
prevailing customs; for example, the use of a koteka at every formal event can
be used by Muslims by wearing closed layers of clothing, still utilizing a koteka.

Some of the phenomena above show that there are values of peace and
harmony in life by upholding diversity's importance. This existence makes the
author the core topic of this research. Therefore, it is crucial in this study to
examine how the sense of acceptance of interfaith values in Islamic religious
education courses for non-Muslim students at STKIP Muhammadiyah
Manokwari is felt.

LITERATURE REVIEW

The theory in this study is a multicultural theory famous for the concept
of a melting pot society. It interprets the existence of society with individuals
with various ethnic backgrounds (race or ethnicity), religions, and social classes.14
The diversity of individual experiences in society has implications for the variety
of students' locations in an educational institution. This theory was built from the
concept of multicultural education in America and Western European countries

14 Hadiz, V. R. (2018). Imagine all the people? Mobilising Islamic populism for right-
wing politics in Indonesia. Journal of Contemporary Asia, 48(4), 566-583.
https:/ /doi.org/10.1080/00472336.2018.1433225.

® é)z@@|

This work is licensed under a Creative Commons Attribution-Non Commercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
IJIERM: Vol. 4 No. 1January - April 2022
Page 28-39

in the 1960s by a movement that demanded attention to civil rights (civil rights
movement).15

RESEARCH METHODOLOGY

The social constructivism paradigm by Manheim develops subjective
meanings based on experience directed at specific objects. A qualitative
approach is used in this research by developing and analyzing in-depth cases,
various cases, or studies of an issue in life. The type of research uses case study
research by exploring a topic through detailed and in-depth datal® collection
involving several sources of information through interviews, observations,
audiovisual materials, documents,etc.1”

RESULT AND DISCUSSION

The acceptance of interfaith values among non-Muslim communities
(STKIP Muhammadiyah Manokwari Case) includes the nature of Islamic
education at STKIP Muhammadiyah Manokwari. Secondly, it makes students
aware of themselves as servants who can get closer to the creator to find spiritual
values. The basis of Islamic education is a revelation, in this case, the Qur'an and
As-Sunnah, which have never been separated from the world of Islamic
education because Islamic education is comprehensive and complex. Hence, it
requires syar'i arguments to be a reinforcement and a benchmark in taking
things. The basis of Islamic education applied by STKIP Muhammadiyah
Manokwari is not much different from the primary education used by other
educational institutions because they both adopt the Qur'an, Sunnah, and ijtihad.
In addition, STKIP Muhammadiyah Manokwari also emphasizes the values of
Islamic character, behavior, and culture to form a surface that always reasons.
Third, the goal of Islamic education at STKIP Muhammadiyah Manokwari is
ideals (ideals) that contain Islamic values to be achieved in the educational
process based on Islamic teachings. The results of this study are expected to be
able to contribute knowledge to practitioners and parties who care about Islamic
education, as well as a contribution to enriching scientific treasures, especially
those related to the development of Islamic values!s. The attitude of acceptance is

15 Harjatanaya, T. Y., & Hoon, C.-Y. (2020). Politics of multicultural education in
post-Suharto Indonesia: A study of the Chinese minority. Compare: A Journal of
Comparative and International Education, 50(1), 18-35.
https:/ /doi.org/10.1080/03057925.2018.1493573

16 Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design:
Choosing among five approaches (4th ed.). SAGE.

17 Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods

approaches (4th ed.). SAGE. h. 15

18 Parker, L., & Hoon, C.-Y. (2013). Secularity, religion and the possibilities for
religious citizenship. Asian Journal of Social Science, 41(2), 150-174.
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based on the values of multiculturalism and pluralism. First, Multiculturalism
Values is an ideology that states that culture is inequality, democracy, and true
tolerance!®. The concept of multiculturalism existed around the 1970s, first
appearing in Canada, then followed in Australia, the United States, Britain,
Germany, and others. Famous for the concept of melting pot society which
presupposes the fusion of various socio-cultural elements into a "homogeneous
mixture" (homogeneous Amalgama), becoming a practical conceptual footing in
building multiculturalism. And Indonesia is one of the largest multicultural
countries in the world.20

Multiculturalism is also a movement demanding recognition (politics of
recognition) proposed by Charles Taylor for all differences as societal entities
that must be accepted, respected, protected, and guaranteed their existence.
Parekh distinguishes five kinds of multiculturalism. First, isolationism is a
society where various cultural groups live independently and engage in minimal
interaction. Second, accommodative is a plural society with a dominant culture
that makes adjustments and accommodations for the cultural needs of
minorities?!. Third, autonomous multiculturalism, namely a plural society in
which the primary cultural groups seek to achieve equality with the dominant
culture and envision an independent life in a political framework that is
collectively acceptable.22

Fourth, critical or interactive multiculturalism, namely a plural society in
which groups are less concerned with autonomous cultural life but instead
demand the creation of a collective culture that reflects and affirms their
distinctive  perspectives?’.  Fifth, cosmopolitan multiculturalism is an
understanding that seeks to eliminate cultural boundaries to create a society in
which each individual is no longer bound to a particular culture?*. On the

1% Prasojo, Z. H., Elmansyah, & Masri, M. S. H. (2019). Moderate Islam and the
social construction of multi-ethnic communities in the hinterland of West Kalimantan.
Indonesian ~ Journal ~ of  Islam  and  Muslim Societies, 9(2),  217-239.
https:/ /doi.org/10.18326/1jims.v9i2.217-239.

20 Burhani, A. N. (2018). Pluralism, liberalism and Islamism: Religious outlook of
Muhammadiyah. Studia Islamika, 25(3), 433-470.

2! Raihani. (2015). Minority right to attend religious education in Indonesia. Al-
Jami'ah: Journal of Islamic Studies, 53(1), 1-26. https://doi.org/10.14421 / ajis.2015.531.1-26.

2 Hefner, R. W. (2019). Whatever happened to civil Islam? Islam and
democratisation in Indonesia, 20 years on. Asian Studies Review, 43(3), 375-396.
https:/ /doi.org/10.1080/10357823.2019.1625865.

23 Zadugqisti, E., Mashuri, A., Zuhri, A., Haryati, T. A., & Ula, M. (2020). On being
moderate and peaceful: Why Islamic political moderateness promotes outgroup tolerance
and reconciliation. Archive for the Psychology of Religion, 42(3), 359-378.

** Parker, L., Hoon, C.-Y., & Raihani. (2014). Young people’s attitudes towards
interethnic and inter-religious socializing, courtship and marriage in Indonesia. South

East Asia Research, 22(4), 467-486.
34
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contrary, they are freely involved in intercultural experiments and develop their
own cultural life simultaneously.2?>

Some of these understandings have a common thread that can be used as a
foothold; namely, cultural alignment is essential in the meaning and
interpretation of multiculturalism?é. Each human culture or ethnic group must be
positioned as equal and equal, no one is higher, and no one is more dominant.
The concept of multiculturalism emphasizes cultural diversity inequality.
Humans with differences from one another have different belief systems,
cultures, customs, religions, and ritual procedures.?? Thus, multicultural
education, when viewed from several perspectives, rejects the view that equates
education with schooling or multicultural education with formal school
programs. It is intended that Islamic Religious Education, exceptionally
multicultural education, does not lose its way in the world of education?. In
addition, education is a progressive approach to transforming education that
thoroughly uncovers deficiencies, failures, and discriminatory practices in the
education process?. Likewise, it is based on the idea of social justice and equal
rights in education. With multicultural education, it is hoped that the nation's
mental flexibility will arise in dealing with social conflicts so that national unity
is not quickly broken. 30

Second, the values of tolerance and pluralism. In various discourses,
tolerance is an attitude of mutual respect®!, respect, and acceptance of cultural,
ethnic3?, and religious diversity and freedom of expression so that they can live
in peace and harmony and work together to overcome various environmental

% Kiunkler, M., & Lerner, H. (2016). A private matter? Religious education and
democracy in Indonesia and Israel. British Journal of Religious Education, 38(3), 279-307.
https://doi.org/10.1080/01416200.2015.1113933.

6 Banks, J. A. (2015). Failed citizenship and transformative civic education.
Educational Researcher, 44(3), 151-158. https:/ /doi.org/10.3102/0013189X15580528.

27 Laksana, B. K. C, & Wood, B. E. (2019). Navigating religious diversity:
Exploring young people’s lived religious citizenship in Indonesia. Journal of Youth Studies,
22(6), 807-823. https:/ /doi.org/10.1080/13676261.2018.1545998.

28 Menchik, J. (2019). Moderate Muslims and democratic breakdown in Indonesia.
Asian Studies Review, 43(3), 415-433.

2% Pedersen, L. (2016). Religious pluralism in Indonesia. The Asia Pacific Journal of
Anthropology, 17(5), 387-398. https:/ /doi.org/10.1080/14442213.2016.1218534.

39 Parker, L. (2014). Religious education for peaceful coexistence in Indonesia?
South East Asia Research, 22(4), 487-504. https:/ /doi.org/10.5367 /sear.2014.0231

3 Hoon, C.-Y. (2017). Putting religion into multiculturalism: Conceptualising
religious multiculturalism in Indonesia. Asian Studies Review, 41(3), 476-493.

32 Hoon, C.-Y. (2014). God and discipline: Religious education and character
building in a Christian school in Jakarta. South East Asia Research, 22(4), 505-524.
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problems.? It can also be understood as a happy acceptance of the fact that we
are different. Therefore, equality is the crucial word for tolerance®*. However,
according to Eck, tolerance is too passive to solve the problem of diversity with
all its consequences. And can create a climate for self-restraint but not for
understanding others.3> That is why, according to Eck, tolerance alone cannot
bridge the gap between stereotypes and concerns that may dominate the shared
picture of others’¢. A foundation too fragile for a complex society. The
relationship between tolerance and pluralism is based on the basic concept of
being positive and respecting others in the context of using human freedoms as
human beings. Because it is based on two models of tolerance, namely: First,
passive tolerance, namely the attitude of accepting differences as something
factual; Second, active tolerance, involving oneself with others in differences and
diversity, functional tolerance is the teaching of all religions.3”

The discourse of pluralism in Islam has also developed in line with the
global thinking of religious pluralism and democracy. The essence of pluralism
recognizes freedom, difference, and peaceful existence. Madjid emphasized that
the idea of pluralism in Indonesia in terms of equality and tolerance are ethical
ideas from the civil society discourse (civil society). It developed in line with the
answer to how to track the moral foundation authenticity of these values in
Islamic treasures. Besides, liberatingly be able to build a dialogical relationship
with the discourse of modernity.

CONCLUSION

This study's results indicate that most non-Muslim students have the
character of tolerance, religion, hard work, and discipline. It certainly shows the
presence of STKIP Muhammadiyah Manokwari especially given its color for
non-Muslim students participating in Islamic religious education learning. On
the other hand, non-Muslim students, when doing assignments and lectures

3 Menchik, J. (2014). Productive intolerance: Godly nationalism in Indonesia.
Comparative Studies in Society and History, 56(3), 591-621.
https:/ /doi.org/10.1017/50010417514000267.

3 Gay, G. (2013). Teaching to and through cultural diversity. Curriculum Inquiry,
43(1), 48-70. https:/ /doi.org/10.1111 /curi.12002.

% Mietzner, M., & Muhtadi, B. (2018). Explaining the 2016 Islamist mobilisation in
Indonesia: Religious intolerance, militant groups and the politics of accommodation.
Asian Studies Review, 42(3), 479-497. https:/ /doi.org/10.1080/10357823.2018.1473335.

3 Aronson, B., & Laughter, J. (2016). The theory and practice of culturally relevant
education: A synthesis of research across content areas. Review of Educational Research,
86(1), 163-206. https:/ /doi.org/10.3102/0034654315582066.

87 Mulya, T. W., & Aditomo, A. (2019). Researching religious tolerance education
using discourse analysis: A case study from Indonesia. British Journal of Religious
Education, 41(4), 446-457. https:/ /doi.org/10.1080/01416200.2018.1556602
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given, are you serious? These impacts include the reading of prayers and
understanding the values of Muhammadiyah at the beginning of learning,
making students always remember Allah and start everything with prayer. The
role of learning in integrating Islamic and Muhammadiyah values associated
with character education shows that non-Muslim students believe in themselves
and respect each other between students.
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