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Abstract: Religious educational institutions can play a significant role in societies
emerging from conflict, particularly when their educational traditions intersect
with reconciliation, community relations, and peacebuilding. This study
examines how Islamic multicultural education is articulated within the Dayah
MUDI Mesra Al-Aziziyah Samalanga network in Aceh, Indonesia, and how its
educational practices relate to the region’s peacebuilding processes. Adopting a
qualitative case study design, the research draws on in-depth interviews with 20
purposively selected informants from the dayah network and among individuals
involved in the Aceh peace process, alongside documentary analysis. Data were
analysed through an interactive process of condensation, display, and conclusion
drawing. The findings identify two interconnected dimensions of educational
articulation. Internally, multicultural Islamic values are cultivated through the
Tastafi curriculum, which integrates tasawwuf (Sufism), tawhid (Islamic
monotheism), and figh (Islamic jurisprudence) into religious learning and
character formation. Externally, these values are expressed through the
network’s engagement in peace-related activities, including istighasah kubra and
participation in mediation and negotiation during the pre-agreement period,
followed by educationally grounded reconciliation and continued Tastafi
learning after the peace agreement. The study conceptualises the dayah network
as an institutional space connecting religious formation with community-level
peace engagement. It thereby contributes to discussions of Islamic education,
multiculturalism, and post-conflict peacebuilding by highlighting how
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established religious learning traditions may provide resources for sustaining
reconciliation in Aceh.

Keywords: Islamic Multicultural Education; Dayah; Tastafi; Peacebuilding; Post-
Conflict Reconciliation

INTRODUCTION

Dayah is the oldest Islamic educational institution in the archipelago.!
According to Amiruddin as an Islamic educational institution in Acehnese
society, dayah has at least four main functions, namely (1) as a center for the
spread of Islam, (2) as a center for teaching and learning Islam, (3) as a center of
resistance to colonialism and (4) as a center for community development.2 In the
period of colonialism and post-independence Indonesia, dayah educational
institutions experienced a period of decline.? Consequently, the function of dayah
as a center for Islamic teaching and learning is in a stagnant condition.* Although
this educational institution has experienced a setback in its role as a center for the
development of Islamic study, on the other hand the function of dayah as a
community development center can continue to exist and gain legitimacy in the
socio-religious life of the Acehnese people.>

The related function of dayah in community development nowadays can
be seen in the role of ulama dayah and their students in responding to every

1 Maskuri, Muhammad Riza, and Subardi, “Quo Vadis Lembaga Pendidikan
Dayah Pasca Kemerdekaan Dan Pasca Reformasi,” Jurnal As-Salam 4, no. 2 (December 13,
2020): 284-300, accessed August 4, 2021, https:/ /jurnal-
assalam.org/index.php/JAS/article/view/223; Mizaj Mizaj, “Dayah Darussalam
Network and Dayah Awakening in Aceh,” Budapest International Research and Critics
Institute (BIRCI-Journal) : Humanities and Social Sciences (2018); Sri Suyanta, “Idealitas
Kemandirian Dayah,” Jurnal Ilmiah Islam Futura 11, no. 2 (2012): 16.; Horne, C. M. (2014).
Reconstructing “traditional” justice from the outside in: Transitional justice in Aceh and
East Timor. Journal of Peacebuilding & Development, 9(2), 17-32.
https:/ /doi.org/10.1080/15423166.2014.937654

2 M Hasbi Amiruddin, Eksistensi Dayah Masa Depan Di Provinsi NAD
(Lhokseumawe: Buletin MPU Kabupaten Aceh Utara, 2004). p. 23

3 Abacioglu, C. S., Volman, M., & Fischer, A. H. (2020). Teachers’ multicultural
attitudes and perspective taking abilities as factors in culturally responsive teaching.
British Journal of Educational Psychology, 90(3), 736-752.
https:/ /doi.org/10.1111/bjep.12328.

4 Kiinkler, M., & Lerner, H. (2016). A private matter? Religious education and
democracy in Indonesia and Israel. British Journal of Religious Education, 38(3), 279-307.
https:/ /doi.org/10.1080/01416200.2015.1113933.

5 Arifianto, A. R. (2019). Islamic campus preaching organizations in Indonesia:
Promoters of moderation or radicalism? Asian Security, 15(3), 323-342. doi:
https:/ /doi.org/10.1080/14799855.2018.1461086.
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problem faced by the community.¢ In the Acehnese social life, the figure of ulama
dayah and their students is considered to have the authority to solve any
problems that arise in society based on their Islamic scientific power.” This
scientific power is also supported by the community's belief that the ulama are
the heirs of the prophet.8 Based on this, the ulama dayah and their students have
always appeared in every historical journey of Aceh since the entry and
institutionalization of Islamic teachings in their society.?

This article intends to examine the articulation of Islamic multicultural
education of Dayah Mudi Mesra Samalanga network in Aceh Peace. The study of
dayah as an Islamic educational institution that plays its role in society is still very
rarely found in the study of Aceh. Although western researchers such as Reid?,
Espinal'!, Hefner!2, Lombard!3 and Feener!* have discussed it but they don’t
specifically explore the existence of Islamic educational institutions in the life of
the Acehnese people. However, currently, there are several studies conducted by
local researchers that discuss the dayah as an Acehnese educational institution.

¢ Zadugqisti, E., Mashuri, A., Zuhri, A., Haryati, T. A., & Ula, M. (2020). On being
moderate and peaceful: Why Islamic political moderateness promotes outgroup tolerance
and reconciliation. Archive for the Psychology of Religion, 42(3), 359-378.
https://doi.org/10.1177/0084672420931204

7 Vignato, S. (2012). Devices of oblivion: How Islamic schools rescue “orphaned”
children from traumatic experiences in Aceh (Indonesia). South East Asia Research, 20(2),
239-261. https://doi.org/10.5367/sear.2012.0107

8 Nirzalin, & Febriandi, Y. (2020). Teungku Dayah agency and religious social
capital on drug eradication in Aceh, Indonesia. Jurnal Ilmu Sosial dan IImu Politik, 23(3),
210-222. https://doi.org/10.22146/jsp.51061

° Gorski, P. C. (2016). Rethinking the role of “culture” in educational equity: From
cultural competence to equity literacy. Multicultural Perspectives, 18(4), 221-226.
https://doi.org/10.1080/15210960.2016.1228344.

10 Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., &
Hoagwood, K. (2015). Purposeful sampling for qualitative data collection and analysis in
mixed method implementation research. Administration and Policy in Mental Health
and Mental Health Services Research, 42(5), 533-544. https://doi.org/10.1007/s10488-
013-0528-y

11 Mulya, T. W., & Aditomo, A. (2019). Researching religious tolerance education
using discourse analysis: A case study from Indonesia. British Journal of Religious
Education, 41(4), 446-457. https:/ /doi.org/10.1080/01416200.2018.1556602.

12 Schiff, A. (2014). Reaching a mutual agreement: Readiness theory and coalition
building in the Aceh peace process. Negotiation and Conflict Management Research, 7(1),
57-82. https:/ /doi.org/10.1111 /ncmr.12026

13 Sudjatmiko, I. G. (2012). Conflict transformation and social reconciliation: The
case of  Aceh, Indonesia.  Asian  Social = Science,  8(2),  104-111.
https:/ /doi.org/10.5539/ass.v8n2p104

14 Verkuyten, M., & Yogeeswaran, K. (2017). The social psychology of intergroup
toleration: A roadmap for theory and research. Personality and Social Psychology
Review, 21(1), 72-96. https:/ /doi.org/10.1177/1088868316640974.
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Among them is the work of Ilyas!5, which examines educational institutions in
the context of their leadership. The results of this study indicate that the
administration of dayah educational institution has now developed from being
centered on the leader of dayah called Abu or similar calls to collective leadership.

Furthermore, there is also research based on regional studies by Ahmad!e
on the existence of Islamic educational institutions in Southeast Asia. In this
study, he also touched on the presence of Islamic educational institutions in
Aceh. The results of this study indicate that Islamic educational institutions
spread across Southeast Asia are divided into two typologies, namely
conventional-based Islamic educational institutions such as dayah, pesantren and
others and contemporary-based educational institutions such as madrasas and
modern Islamic boarding schools. In line with previous research on dayah,
Srimulyani?’, in her work on Islamic educational institutions in Aceh, stated that
the development of Islamic education in Aceh continues to change along with the
emergence of young groups which she says have been able to influence the
transformation of traditional dayah educational institutions into modern
educational institutions in the modern form of madrasa or dayah in Aceh.

Although studying dayah as the object of study, the studies stated above
have not directly examined dayah as an educational system that carries out the
process of internalizing and externalizing the values of Islamic education in real
life in society. However, Nirzalin & Febriandi'® work briefly explores the role of
ulama dayah in playing their socio-religious capital in combating drug trafficking
and use in Aceh. Furthermore, a study on dayah was also carried out by
Vignato?®, who examined the dayah educational institution as one of the
institutions that played a role in accommodating children who were victims of
the Aceh conflict. Dayah, as an Islamic educational institution, is seen as
successful in providing trauma healing through religious education, which is
carried out with its learning approaches.

15 Lee, T. (2020). Political orders and peace-building: Ending the Aceh conflict.
Conlflict, Security & Development, 20(1), 115-139.
https:/ /doi.org/10.1080/14678802.2019.1705071

16 Menchik, J. (2014). Productive intolerance: Godly nationalism in Indonesia.
Comparative Studies in Society and History, 56(3), 591-621.
https:/ /doi.org/10.1017/50010417514000267

17 Raihani. (2014). Creating a culture of religious tolerance in an Indonesian
school. South East Asia Research, 22(4), 541-560. https:/ /doi.org/10.5367 / sear.2014.0234

18 Mietzner, M., & Muhtadi, B. (2018). Explaining the 2016 Islamist mobilisation
in Indonesia: Religious intolerance, militant groups and the politics of accommodation.
Asian Studies Review, 42(3), 479-497. https:/ /doi.org/10.1080/10357823.2018.1473335

19 Verkuyten, M., & Yogeeswaran, K. (2017). The social psychology of intergroup
toleration: A roadmap for theory and research. Personality and Social Psychology
Review, 21(1), 72-96. https:/ /doi.org/10.1177/1088868316640974.
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The last two studies mentioned can have slightly revealed the socio-
religious capital owned by dayah educational institutions both through figures
and institutions in responding to problems in society. However, these studies
have not directly revealed the dayah education system in internalizing and
externalizing the values of Islamic education in society, especially in Aceh peace.
This research seeks to bridge the gap of previous studies by focusing on the
study of dayah as an Islamic educational institution, which includes internalizing
the values of multicultural education and externalizing these values in the wider
community. The researcher argues that the existence of Dayah Mudi Mesra Al-
Aziziyah Samalanga network through its institutions and figures has been able to
play its role and function well in bridging the peace process in Aceh.

LITERATURE REVIEW
Dayah as The Source of Islamic Multicultural Education
a. Definition of Dayah
The term dayah in language comes from the word "zawiyah" in
Arabic which means corner.20 The term refers to Islamic learning activities
carried out by the Prophet Muhammad and his companions in the corners
of the Prophet's mosque in Medina during the early development of
Islam.2t The tradition of learning and teaching Islam that uses mosque
corners was also brought by the preachers who came to spread Islam to
Aceh around the 8th century AD.22 In further, the term zawiyah then
undergoes a process of adjusting the tongue in the local Acehnese
language, which does not have a "z" sound so that it becomes a dayah.??

20 Raihani. (2018). Education for multicultural citizens in Indonesia: Policies and
practices. Compare: A Journal of Comparative and International Education, 48(6), 992~
1009. https:/ /doi.org/10.1080/03057925.2017.1399250

2l Sakai, M., & Isbah, M. F. (2014). Limits to religious diversity practice in
Indonesia: Case studies from religious philanthropic institutions and traditional Islamic
schools. Asian Journal of Social Science, 42(6), 722-746.
https://doi.org/10.1163/15685314-04206003

22 Azyumardi Azra, “Genealogy of Indonesian Islamic Education: Roles in the
Modernization of Muslim Society,” Heritage of Nusantara; International Journal of religious
Literature and Heritage (2015); Hyett, N., Kenny, A. & Dickson-Swift, V. (2014).
Methodology or method? A critical review of qualitative case study reports. International
Journal of Qualitative Studies on Health and Well-Being, 9(1), 23606.
https:/ /doi.org/10.3402/ghw.v9.23606; Harjatanaya, T. Y., & Hoon, C.-Y. (2020). Politics
of multicultural education in post-Suharto Indonesia: A study of the Chinese minority.
Compare: A Journal of Comparative and International Education, 50(1), 18-35.
https:/ /doi.org/10.1080/03057925.2018.1493573

2 Usman, J., Syabuddin, & Zakaria, F. (2021). Teungku identity development:
The role of Dayah community of practicee SAGE Open, 11(3), 1-10.
https://doi.org/10.1177/21582440211031532.
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Dayah, as a traditional Islamic educational institution, is referred to as
pesantren in Javanese terms.2*

Dayah like other pesantren in Java, consists of two interrelated
elements, namely human resources and non-human sources in the form of
facilities and infrastructure.?> The aspects of human resources in Dayah
educational institutions are as follows: 1) Abu/Teungku Chik as Dayah
Leaders), 2) Teungku Rangkang as educators, 3) Ureung Meudagang as
students. Meanwhile, non-human sources elements in the form of
facilities consist of; 1) Mosque as a place for worship rituals, 2) Bilek as a
place for students to live, 3) Rangkang/Balei as a place for students to
study, 4) Classical Books as teaching materials.26

b. Islamic Multicultural Education

UNESCO translates multicultural education in the form of
recommendations as follows; 1) education should increase the ability to
recognize and accept the values that exist in personal, gender, community
and cultural diversity, 2) education should strengthen identity and
encourage the convergence of ideas and solutions that strengthen peace,
brotherhood and solidarity between individuals and society, 3) education
should increase the ability to resolve conflicts peacefully and without
violence.?”

Meanwhile, Islamic education is physical and spiritual guidance
towards forming the main personality according to Islamic standards.2s In
further, the Islamic teaching has a meeting point with main principles of
multiculturalism.?° There are at least some character values developed in

24 Hoon, C.-Y. (2017). Putting religion into multiculturalism: Conceptualising
religious multiculturalism in Indonesia. Asian Studies Review, 41(3), 476-493. doi:
https://doi.org/10.1080/10357823.2017.1334761

25 Rohman, F. “Problem Based Learning in Islamic Religious Education: The Case
of the Indonesian Pesantren.” Global Journal Al-Thagafah 12, no. 1 (2022): 82-97.
https:/ /www.scopus.com/inward /record.uri?partnerlD=HzOxMe3b&scp=85136153938
&origin=inward

26 Verkuyten, M., Yogeeswaran, K., & Adelman, L. (2019). Intergroup toleration
and its implications for culturally diverse societies. Social Issues and Policy Review,
13(1), 5-35. https:/ /doi.org/10.1111/sipr.12051.

27 Soon Won Kang, “Multicultural Education and the Rights to Education of
Migrant Children in South Korea,” Educational Review 62, no. 3 (2010): 287-300.; Laksana,
B. K. C, & Wood, B. E. (2019). Navigating religious diversity: Exploring young people’s
lived religious citizenship in Indonesia. Journal of Youth Studies, 22(6), 807-823.
https:/ /doi.org/10.1080/13676261.2018.1545998.

28 Aronson, B., & Laughter, J. (2016). The theory and practice of culturally
relevant education: A synthesis of research across content areas. Review of Educational
Research, 86(1), 163-206. https:/ /doi.org/10.3102/0034654315582066.

29 Normuslim. “Multicultural Education in Indonesia: An Islamic Perspective.”
Educational ~ Sciences: ~ Theory  and  Practice 21, mno. 4 (2021): 194-210.
https:/ /www.scopus.com/inward /record.uri?partnerlD=HzOxMe3b&scp=85126282485

124

[@lekcle]

This work is licensed under a Creative Commons Attribution-Non Commercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
IJIERM: Vol. 4 No. 2 May - August 2022
Page 119-134

the Islamic education tradition of dayah or pesantren in general which can
represent the values of multicultural education, namely 1) Sincerity, 2)
Simplicity, 3) Islamic Brotherhood (Ukhuwayah Islamiyah), 4)
Independence, 5) Freedom.3¢ Furthermore, Bakri & Werdiningsih suggest
that there are at least three major character oriented to multicultural
education existed in  pesantren or dayah in Indonesia. The three
classifications consist of values about nationality (Sya'biyah), human
values (Basyariah) and personal values (Morals).3!
c. Conflict Resolution in Education

The term conflict resolution is a phrase adopted from English
conflict resolution, which in this case can mean 1) effort to describe a
problem, 2) solving a problem, 3) efforts to eliminate and eliminate a
problem.32 In the context of Islamic dayah education, the principles that
has a wedge with conflict resolution education are contained in the
curriculum taught in the learning process.3

There are at least several kinds of abilities that are needed in
carrying out conflict resolution efforts, including; 1) orientation ability,
namely the ability related to the level of understanding of an individual
or group of existing conflicts accompanied by the emergence of anti-
violence, justice, honesty, tolerance, self-esteem and others, 2) perceptual
abilities, namely abilities related to understanding differences between
individuals or groups accompanied by the emergence of an attitude of
empathy towards existing problems, 3) emotional abilities, namely
abilities related to managing emotions in seeing a problem such as
frustration, anger, fear and other negative emotions, 4) communication

&origin=inward: Hoon, C.-Y. (2014). God and discipline: Religious education and
character building in a Christian school in Jakarta. South East Asia Research, 22(4), 505-
524. doi: https:/ /doi.org/10.5367 /sear.2014.0232

30 Parker, L. (2014). Religious education for peaceful coexistence in Indonesia?
South East Asia Research, 22(4), 487-504. https:/ /doi.org/10.5367 /sear.2014.0231.

31 Aronson, B., & Laughter, J. (2016). The theory and practice of culturally
relevant education: A synthesis of research across content areas. Review of Educational
Research, 86(1), 163-206. https:/ /doi.org/10.3102/0034654315582066.

32 Prasojo, Z. H., Elmansyah, & Masri, M. S. H. (2019). Moderate Islam and the
social construction of multi-ethnic communities in the hinterland of West Kalimantan.
Indonesian ~ Journal of Islam and Muslim  Societies, 9(2), 217-239.
https://doi.org/10.18326/ijims.v9i2.217-239; Lopes Cardozo, M. T. A, & Shah, R.
(2016b). “The fruit caught between two stones”: The conflicted position of teachers within
Aceh’s independence struggle. Globalisation, Societies and Education, 14(3), 331-344.
https:/ /doi.org/10.1080/14767724.2016.1145572

3 Usman, ]. “Teungku Identity Development: The Role of Dayah Community of
Practice.” SAGE Open 11, no. 3 (2021). https://www.scopus.com/inward/record.uri?
partnerID=HzOxMe3b&scp=85109965444&origin=inward: Menchik, J. (2019). Moderate
Muslims and democratic breakdown in Indonesia. Asian Studies Review, 43(3), 415-433.
https:/ /doi.org/10.1080/10357823.2019.1627286
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skills, namely the ability to in listening to others, understanding
conversations and speaking using languages that are easily understood
and accepted by the conflicting circles, 5) creative thinking skills, namely
the ability to find various ways to present common ground in solving
problems, 6) critical thinking skills that is ability to analyze and predict
problems that arise.3*

The process of integrating conflict resolution values in education
requires accommodative approaches. There four courses can be used in
implementing conflict resolution in learning, including;3> a) Process
Curriculum Approach; This approach can be made by compiling
instructions in the curriculum that contains materials on conflict
resolution such as negotiation skills, mediation, and critical and creative
thinking. The derivatives of this curriculum instruction are then realized
in the form of a lesson plan used as a guide in implementing learning. b)
Mediation Program Approach; This approach is carried out by selecting
students prepared to become ambassadors in school conflict resolution
programs. Selected students are educated and trained to develop conflict
resolution skills. c) Peaceable Classroom Approach; This approach is
carried out by providing students with knowledge and conflict resolution
skills in a class. Practically conflict resolution education using this
approach is done by integrating the principles of conflict resolution into
core subjects in schools such as civic education, social sciences, natural
sciences, literature, arts and others. d) Peaceable School Approach; This
approach is comprehensive in that it involves all components of the
school: educators, students, education staff, and all elements in a
community called the school community. In practice, this approach forms
a system for managing life in the classroom and outside the school, which
is an integrative form of interaction.

RESEARCH METHODOLOGY

This research was conducted using a qualitative approach where data
presentation and analysis were carried out using descriptive narratives.3¢ This

34 Raihani. (2015). Minority right to attend religious education in Indonesia. Al-
Jami’ah: Journal of Islamic Studies, 53(1), 1-26. https:/ /doi.org/10.14421 / ajis.2015.531.1-
26; Muhtifah, L., Prasojo, Z. H., Sappe, S., & Elmansyah. (2021). The theology of Islamic
moderation education in Singkawang, Indonesia: The city of tolerance. HTS Teologiese
Studies/Theological Studies, 77(4), a6552. https:/ /doi.org/10.4102/hts.v77i4.6552

3 Pedersen, L. (2016). Religious pluralism in Indonesia. The Asia Pacific Journal
of Anthropology, 17(5), 387-398. https:/ /doi.org/10.1080/14442213.2016.1218534

3% JW Creswell, Qualitative, Quantitative, and Mixed Methods Approaches,
Research Design (Sage publications, 2013), http://scholar.google.com/scholar?hl=
en&btnG=Search&g=intitle:Research+design+-+Qualitative,+Quantitative,+and+mixed+
methods+approaches#0 p. 24
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research was conducted with case study research on the Dayah Mudi Mesra Al-
Aziziyah Samalanga network. This research data collection was carried out
through in-depth interviews, direct participation and documentation
techniques.?” Interviews were conducted purposively on 20 informants from
Dayah Mudi Mesra Al-Aziziyah Samalanga network and figures involved in
Aceh Peace. In addition, to obtain other supporting data, this study also showed
a document review related to internalization of Islamic multicultural education
at Dayah Mudi Mesra Al-Aziziyah Samalanga. The data obtained were then
analyzed wusing interactive analytical model, which consisted of data
condensation, data presentation, and concluding.3#

RESULT AND DISCUSSION

The existence of Dayah Mudi Mesra Al-Aziziyah Samalanga, which is
located in the village of Miduen Jok Samalanga has started since the time of the
Aceh Darussalam sultanate in the 16th century AD.3® The dayah Mudi Mesra al-
Aziziyah Samalanga journey in the early days was led by a scholar named Fageh
Abdul Ghani. Data related to the presence of Dayah Mudi Mesra al-Aziziyah
Samalanga on its journey has only been found since 1927.40

The names of this Dayah leaders can be seen in table below:

No. Name Period

1. | Fagih Abdul Ghani Unkown

2. | Teungku H. Syahabuddin ibn Idris 1927-1935

3. | Teungku Hanafiah bin Abbas (Teungku Abi) 1935-1964

4. | Teugku H. Abdul Aziz bin Muhammad 1964-198
Shaleh (Abon Aziz)

5. | Teungku H. Hasanoel Bashry bin Haji Gadeng 1989-Sekarang
(Abu Mudi)

Table 1. The List of Dayah Mudi Mesra Al-Aziziyah Leaders

Abon Abdul Aziz is one of the most influential leaders in this dayah.
Because of his great contribution since 1989 his name has been used as part of the
name of this dayah marked by the ratio al-aziziyah. There are several direct
students from Abon Aziz who today become scholars and build the Dayah Mudi
Mesra Al-Aziziyah Samalanga network by establishing dayah in several areas in

37 Banks, J. A. (2017). Failed citizenship and transformative civic education.
Educational Researcher, 46(7), 366-377. https:/ /doi.org/10.3102/0013189X17726741

38 Gay, G. (2013). Teaching to and through cultural diversity. Curriculum Inquiry,
43(1), 48-70. https:/ /doi.org/10.1111/curi.12002.

3 Muhammad Nasir, Head of the Secretariat of Dayah Mudi Mesra Al-Aziziyah
Samalanga, interview in Samalanga, August 21, 2021

40 Muhammad Nasir, Head of the Secretariat of Dayah Mudi Mesra Al-Aziziyah
Samalanga, interview in Samalanga, August 21, 2021
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Aceh such as Teungku Ibrahim Bardan or known as Abu Panton, Abu Kuta
Krueng, Teungku Nuruzzahri, Teungku Muhammad Daud Lhok Nibong and
many others.#! In term of the peace establishment in Aceh during the conflict
between GAM (Free Aceh Movement) and the Indonesian central government,
the network of this dayah plays its role through its alumni.

The articulating of Islamic multicultural education in Aceh peace by the
network of Dayah Mudi Mesra Al-Aziziyah is conducted through two schemes.
There are Internalizing Islamic multicultural education Values and externalizing
Islamic multicultural education in Aceh peace.

1) Internalizing Islamic Multicultural Education Values

The process of internalizing multicultural Islamic education at Dayah
Mudi Mesra Al-Aziziyah Samalanga cannot be separated from the curriculum
design used in the learning process. Learning in Dayah is carried out by
emphasizing on mastering three main scientific fields consisting of Tasawwuf,
Tawhid and Figh which are commonly abbreviated as Tastafi (Tasawwuf,
Tawhid and Figh) (Interview Results). Based on this, the curriculum taught at
every level from grade one to grade six is structured to accommodate the three
disciplines mentioned.

The internalizing values of Islamic multicultural education through the
Tastafi curriculum in this dayah has become as a main capital in playing the role
in Aceh peace. In this case, the education system that is oriented towards
mastering the study of Figh-Sufistic has built a power of knowledge for this
dayah alumni in the midst of the Acehnese people (Sahlan et al., 2019). This
power has indirectly built trust in the community which has opened up space for
the participation of this dayah network in the peace process in Aceh.

Furthermore, the learning design implemented when viewed in depth
contributes directly to shaping the character of the students both internally and
externally. The values inherent in the character in these students are then
considered to build the competence of this dayah network in playing its role in
people's lives, especially in the peace process in Aceh. The education system of
Dayah Mudi Mesra Al-Aziziyah Samalanga in shaping the character of
multicultural Islamic education that contributes to peace in Aceh can be seen in

the following chart:
Input Process Output Outcome
(Tastafi (Ta'dib wa (Character (Participating in
Curriculum) Ta'lim) Values) Aceh Peace)

4 Muhammad Nasir, Head of the Secretariat of Dayah Mudi Mesra Al-Aziziyah
Samalanga, interview in Samalanga, August 21, 2021
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Chart 1. The education system of Dayah Mudi Mesra Al-Aziziyah Samalanga

2) Externalizing Islamic Multicultural Education in Aceh peace.

Indeed, the role given by the Dayah Mudi Mesra Al-Aziziyah network has
a very strong relation to the function of the dayah that have been institutionalized
in the socio-religious life of the Acehnese people. The role of the dayah itself
consists of four things, namely 1) Center for the spread of Islam, 2) Center for
Islamic learning, 3) Center for resistance to colonialism, and 4) Center for
community development. This last-mentioned role is also understood as the role
of dayah educational institutions in Aceh in responding to every problem that is
present and developing in the community.42

The role of the Dayah Mudi Mesra Al-Aziziyah Samalanga network in
peace in Aceh was initiated by establishing two important organizations, namely
RTA (Rabithah Thaliban Aceh) and HUDA (The Association of Acehnese Dayah
Ulama). These two organizations became the main media used in the peace-
building process when the conflict temperature in Aceh was in a fairly critical
condition in 1999. The important role in the peace process at this time was
demonstrated by these organizations through the istighasah kubra in front of the
Baiturrahman mosque which resulted in recommendations for the
implementation of a referendum.** On its way, the referendum option could not
be realized because it threatened the unity of the Republic of Indonesia

The unstable condition of Aceh made the dayah network push the two
warring parties to the negotiating table. Among the successful negotiations were:
1) HDC (Henry Dunant Center) I on May 12, 2000 in Geneva, Switzerland, which
generates recommendations humanitarian pause during the presidency of
Abdurrahaman Wahid, 2) HDC (Henry Dunant Center) II on December 3, 2002 in
Japan that resulted in the recommendation of COHA (Cessation of Hostility
Agreement) during Megawati's presidency. (Interview Results). In subsequent
developments, the two negotiations failed to be implemented in the field, which
resulted in the government enacting a military emergency status policy in 2003
and civil emergency status in 2004 in the province of Aceh.#

At the end of 2004, the earthquake that was followed by the Tsunami had
contributed to the development of peace in Aceh. It was finally realized on
August 15, 2005 in Helsinki, Finland, which was facilitated by ICM (International
Crisis Management) which was marked by the signing of a memorandum of
understanding (MoU) between GAM (Aceh Free Movement) and the Indonesian

42 Lopes Cardozo, M. T. A., & Shah, R. (2016a). A conceptual framework to
analyse the multiscalar politics of education for sustainable peacebuilding. Comparative
Education, 52(4), 516-537. https:/ /doi.org/10.1080/03050068.2016.1220144.

43 Muntasir Abdul Kadir. Senior Teungku (Teacher) at Dayah Mudi Mesra Al-
Aziziyah Samalanga, interview in Samalanga, August 23, 2021

4 Muntasir Abdul Kadir. Senior Teungku (Teacher) at Dayah Mudi Mesra Al-
Aziziyah Samalanga, interview in Samalanga, August 23, 2021

129

[@lekcle]

This work is licensed under a Creative Commons Attribution-Non Commercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
IJIERM: Vol. 4 No. 2 May - August 2022
Page 119-134

central government. This peace agreement became a turning point in the
development of Aceh after a prolonged conflict that had lasted approximately
three decades since the emergence of GAM (Aceh Free Movement) in 1976.

After peace, the role of the Mudi Mesra Al-Aziziyah dayah network
continues in the form of maintaining peace. In the early days of peace, the dayah
network went through a reconciliation process through education as carried out
by Dayah Al-Islah Al-Aziziyah led by Tu Bulqaini Tanjungan by adopting a
number of conflict victims as its students. On another occasion, Dayah Mudi
Mesra Al-Aziziyah Samalanga through Abu Mudi launched the Tastafi recitation
program (Tasawwuf, Tauhid and Figh) since 2013 as a form of maintaining peace
through deepening Islamic teachings among the Acehnese people.

The scheme of articulating Islamic multikultural education of Dayah Mudi
Mesra Al-Aziziyah Network can be illustrated in the chart below:

Dayah Mudi Mesra Al-Aziziyah as A Source of
Multicultural Education

Pre - Peace
1. Istighasah Kubra.
2. Mediating in
negotiations HDC]I, II
and MoU Helsinki

The Role of Dayah Mudi
Mesra Al-Aziziyah Network
in Aceh Peace

Post - Peace
1. Reconsiliation
through Islamic
Education.
2. Tastafi Recitation

Program

Chart. 2 The scheme of articulating Islamic multikultural education of Dayah
Mudi Mesra Al-Aziziyah Network in Aceh Peace

CONCLUSION

The articulation of the multicultural Islamic education of the Mudi Mesra
Al-Aziziyah dayah network in peace in Aceh cannot be separated from the
function of the dayah institution which has been institutionalized in the socio-
religious life of the Acehnese people. Among the functions of the dayah that
currently exist is its function as a community development center to respond to
all problems that arise in the lives of the Acehnese people.

In this case, the articulation of multicultural Islamic education in the
Mudi Mesra Al-Aziziyah dayah network is carried out in two forms, namely 1)
internalizing the value of multicultural Islamic education as capital in the role of
peace in Aceh which is carried out through the implementation of the Tastafi
curriculum, 2) externalizing multicultural Islamic education as an outcome in the
form of a role in Aceh peace. The role in peace in Aceh is carried out in two
phases, namely 1) the pre-peace phase through istighasah kubra and mediating
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negotiations, 2) the post-peace phase through reconciliation of conflict victims
through Islamic education and the Tastafi recitation program for the community.
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